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ABSTRACT 
 
Student Team Achievement Divisions (STAD) is a strategy used in teaching process by which students work 
collectively in small groups on a structured activity and it is presumably able to improve their behaviour engagement 
and learning outcome. Collaborative learning and engagement (specifically behaviour engagement) are something 
considered important in learning, especially in language learning as they can promote the effectiveness of learning by 
fostering students’ active participation in the learning process. The data of this study were collected by using 
questionnaire, observation, interview and diary which used successively. The data analysis revealed that (1) STAD 
can improve students’ behaviour engagement (2) There are several difficulties foumd when applying STAD to 
enhance students’ behaviour engagement. Taking sample of twenty one students divided into five small groups, the 
research was conducted by using classroom action research design. The results indicates that students in a class with 
caring atmosphere and supportive interaction managed by the teacher; who played active roles as prompter, 
participant, and/or tutor as well as addressed the students autonomy via group work activity, are engaged 
behaviourally to the instructional. In conclusion, the student team achievement divisions technique is appropriae to 
be applied to enhance students’ behaviour engagement on the english class successfully. 
 
Keywords: Student Team Achievement Divisions, Students’ behaviour engagement. 

INTRODUCTION  
 

The importance of student engagement in the 
classroom can be seen by the teachers. So far, some 
observations showed that (in many language classes) many 
students are fed-up, apathetic, and detached. These are the 
indicators of disengagement in the academic and social 
aspects of school atmosphere. Teachers are constantly 
working to connect their students to the school atmosphere 
and to the learning activity because they know that 
engagement is crucial to the learning goal. It may help 
teachers to know that students’ engagement occurs on 
multiple levels. Every level of engagement can increase the 
teachers’ chances to get their students’ attention. Thus; for 
many researchers, educators, and policymakers; Students’ 
engagement is a topic seen as main dimension in addresing 
problems such as students’ lack of achievement, high level 
of tedium in classroom, estrangement, and high dropout 
rates (Fredricks, Blumenfeld, & Paris, 2004). As they 
progress from elementary to middle school, students are 
become more disengaged with some estimates that 25–40% 

of youths are showing signs of disengagement—detached, 
apathetic, and unmotivated (Friesen, 2008;  Dunleavy & 
Milton, 2009; Yazzie-Mintz, 2007).  

Many factors play significant roles in the teaching 
and learning process in the classroom including teaching 
material, teaching media, teaching strategy, teachers and 
also students as the last destination of learning process . The 
students also have to have the will and drive to learn and 
feel that the studies are relevant to them. They have to feel 
supported by their parents and teachers and feel safe to 
study in their place of learning. In short, they have to be 
engaged to learn. However, some of teachers still focus their 
teaching activity on delivering a curriculum to fulfil their 
target in teaching and learning process. They feel 
comfortable if they can teach all materials from curriculum 
in time.  
 Talking about students’ engagement, it is also an 
important element existing in classroom practice since, 
through which, students can develop their knowledge 
acquisition and cognitive development in order to support 
their skill. Students with a great level of engagement will 

http://dx.doi.org/10.29322/IJSRP.8.10.2018.p8250
http://ijsrp.org/
mailto:Fajar28@gmail.com
mailto:drs.suparno@rocketmail.com
http://dx.doi.org/10.29322/IJSRP.8.10.2018.p8250


International Journal of Scientific and Research Publications, Volume 8, Issue 10, October 2018             395 
ISSN 2250-3153   

http://dx.doi.org/10.29322/IJSRP.8.10.2018.p8250     www.ijsrp.org 

acquire meaningful and long-life learning (Barkley et.al, 
2014). Kuh et.al (2008) also stated that engagement is the 
extent to which students are engaged in learning activities . 
thus, it can be said that engagement is correlated to expected 
leaning outcomes such as studnets’ high grades, satisfaction, 
and perseverance. Moreover, student engagement is 
commonly considered as the  core system that enables 
motivational processes contributing to learning and 
development (Skinner & Furrer, 2009, pp. 493-525). 

Students’ engagement is a dimension in academic 
achievement rooted in late 20th century research suggesting 
students who are fully engaged to the educational activities 
can get better achievement than those who are not. The 
concept of engagement—as linked to the leanirng process 
designed by teachers and expected from students—is 
deeply-rooted in the belief that learning process designed 
from the interest or that is relevant to the student leads to the 
greater achievement (Schlechty, 2004). From the brief 
explanation above, we can notice that students’ engagement 
plays a significance role in the learning process. The higher 
the students’ engagement is the easier the students and 
teacher to conduct the successful teaching and learning 
activity. Some studies estimated that by high school as 
many as 40 –60 percents of youth are disengaged (Marks 
2000). As we notice that students’ engagement is an 
important thing to increase student achievement, that is 
why, it is recommended to increase students’ engagement in 
the classroom.  

Engagement is not merely participation as it 
requires feelings, tacting, and activity (Harper and Quaye, 
2009). Furthermore, (Taylor & Parson, 2011, pp.8) states 
that respectful relationship and interaction are also 
instrumental elements should be exist to positively engage 
the students in learning activities Those elemets influece 
each other—acting without feeling engaged is vacuous; 
feeling engaged without acting is disintegration. In other 
versions, behavioral engagement involve observable levels 
of actions, involvement, perseverance and Studnets’ 
academic participation, according to rules and on/off-task 
behaviour (Finn & Voelkl, 1993). Klem and Connell (2004) 
measure student engagement sampling from two point of 
view— teachers and students. Teacher measurement is 
emphasized on student behaviour and performance; and 
seek engagement as a potent predictor of academic success. 
Duffy et al. (2005) find that active participations (in 
learning process) raise the level of engagement. The level 
itself can be measured through several indicator; interaction, 
effort, and perseverance. 

Focuses should be given more on students’ 
behavioral engagement. As stated in Regional Educational 
Laboratory/REL (2011), students’ behavioral engagement is 
indicated by three main behaviors; (1) students’ attendance 
to the classroom, (2) Students’ participation during the 
teaching and learning activity, and (3) students’ positive 
behavior towards teachers’ performance in the classroom. If 
the teacher can make those three behaviors present to the 
classroom, he has successfully made the students engaged to 
the classroom activity behaviorally. Student engagement 
dimensions have been proven positively correlated to 
achievement and likelihood of not dropping out of school 
(Fredricks, Blumenfeld, and Paris 2004).  

One of the way to realize such intention described 
is by implementing collaborative learning in the classroom 

register. Sansivero (2016) said that through such way, 
students can have many beneficial elements such as 
“increased openness, conscientiousness, agreeableness, 
trust and stability in learning”. 
 Responding to the the issues above, in the context 
of this study, Student Team Achievement Divisions 
(STAD)—a form of  was implemented at Class XI MIA 2 
Islamic Senior High School of Al Azhar 9 Yogyakarta to 
overcome some problems happened in the classroom. This 
method is generally used in a large class which will be 
divided into teams, and fosters individual, small group, and 
class accountability. In STAD, the teams/ small goup 
formed usually consist of five/seven students, actively 
engaged and motivated by learning material, in which they 
communicate and learn from each other. As what said by 
Bales (1950) in Kuo & Yu (2011) that when students work 
in group, their maturity and performance will be more likely 
developed, especially when they make decisions. In 
addition, by which, “students voices” which, all this time, 
has long been lost in the dominance of teacher can be 
elevated (Bennet, Maton & Kervin, 2008).   

In accordance to the reason and its benefit of 
STAD as teaching strategy, it leads the researcher to 
conduct a research entitled “Student Team Achievement 
Divisions Technique to Improve Students’ Behaviour 
Engagement” (A Study of Classroom Action Research at 
Islamic Senior High School of Al Azhar 9 Yogyakarta in 
Academic Year 2015/2016). The reasons why the students 
have such kinds of problems are that: (1) they feel tired 
because they study start from 06.30 until 16.00 everyday 
which really makes them out of energy; (2) They do not feel 
enthusiastic because they are taught in the same atmosphere 
every day; (3) And the teacher is not creative enough to give 
new technique in teaching and learning process. 
 STAD Technique may offer the best solution to 
increased students’ behavioral engagement. According to 
(Slavin, 1994), in Student Team Achievement Divisions 
(STAD) Technique, students are assigned to learning teams 
that are mixed in based on several considerations; 
performance level, gender, and ethnicity. In the first stage, 
teachers will present the learning material, and then students 
cooperateively work in their groups. In the final stage, all 
students take individual quizzes regarding the material, in 
this time they are not allowed to help each other. 
 Based on th elucidation before, there are some 
specifications to concern with in this study: (1) to find out 
whether and to what extent STAD can improve students’ 
behavior engagement in English Language Classroom. (2) 
to investigate the difficulties in implementing this strategy 
to enhance students’ behaviour engagement. With STAD, 
the researcher believes that the students’ behaviour 
engagement to the classroom can be improved. With 
applying STAD, the teacher will not only serve a new 
technique in teaching but also serve a different atmosphere 
to the classroom so that the students’ will have curiosity and 
enthusiastic to follow the classroom activity. With this 
assumption, the researcher believes that STAD can be a 
good problem solving for the students’ engagement to the 
classroom activity. 
 

METHOD 
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 Related to this study, we used Classroom Action 
Research since it deals with fact finding in practical problem 
solving in a social circumstance with an intention to 
improve the quality of action within it, involving the 
cooperation and collaboration of researchers (Burns, 1999: 
30). The place of the research is Islamic Senior High School 
of Al Azhar 9 Yogyakarta. It is located on Jalan Ringroad 
Utara No.171, Sinduadi, Mlati, Kabupaten Sleman, Daerah 
Istimewa Yogyakarta. There were 3 classes in the tenth 
grade, 3 classes in the eleventh grade, and 3 classes in the 
twelfth grade.  

The subject of this research was the students of tenth 
year of Science 2 Senior High School at Yogyakarta. There 
were 3 classes of the tenth year, but the chosen class was X 
MIA 2 that consists of 21 students. The researcher chose 
them as the representation of students who have problems 
with behaviour engagement on learning English subject. 
This class consisted of different level of competency in 
mastery of English language. For doing this research in this 
class, I planned to see the improvement of students’ 
behaviour on learning English subject. The second subject 
of this research was the researcher. The researcher was a 
practitioner who implements the action. In this research, the 
researcher helped by the collaborator who was the English 
teacher in that class. the role of the collaborator in this 
research were participating in designing the plans, observing 
and making notes what happened in the classroom when the 
treatments were implemented to the students or while the 
treatment was applied, and giving suggestions for the better 
treatment. 

The researcher did the research in a series of steps 
of a classroom action research namely: planning, acting, 
observing, and reflecting. In doing the steps, we took 
considerations and ideas from both the collaborator and 
students during all the activities. Before explaining the 
schedule of research procedure, the researcher planned the 
schedule of the whole research activity in Table 1. 

 
 

Table 1. Schedule of Research Procedure 
Activities Day/Date Place 

A. Pre-Research 
1. Asking for 

permission to the 
head master of 
Islamic Senior High 
School of Al Azhar 9 
Yogyakarta  

 

Thursday, 17th of 
December 2015 

Head master’s 
office 

2. Interviewing the 
English teacher 
(collaborator). 

Friday, 8th of 
January 2016 
 

Teacher’s 
room 

3. Observation 1 Monday, 11th of 
January 2016 

Classroom 

4. Observation 2 Monday, 18th of 
January 2016 

Classroom 

5. Distribution 
questionnaire 

Wednesday, 20th of 
January 2016 

Classroom 

1. Interviewing the 
students 

Wednesday, 20th of 
January 2016 

Classroom 

B. Implementation  
Cycle 1  
1. Meeting 1  
2. Meeting 2  
3. Meeting 3  

 
Monday, 25th of 
January 2016 
Monday, 1st of 
February 2016 

 
 
 

 Classroom 

4. Meeting 4  
 
Cycle 2  
1. Meeting 1  
2. Meeting 2  
3. Meeting 3  
4. Meeting 4  
 
Cycle 3  
  1. Meeting 1  
  2. Meeting 2  

Monday, 8th of 
February 2016 
Monday, 15th of 
February 2016 
 
 
Monday,22nd of 
February 2016 
Monday, 7th of  
March 2016 
Monday, 14th of 
March 2016 
Monday, 21st of 
March 2016 
 
 
Monday, 28th of 
March 2016 
Monday, 4th of 
April 2016 

 
 The techniques in collecting the data were using; 
(1) Observation, a mainstay of action research (Burns, 1999: 
80); (2) Interviewas it direct attempt to obtain reliable and 
valid measures in the form of verbal responses coming from 
respondents (Wallace, 1998: 149); (3) Questionnaire, 
according to Brown (2001: 6) questionnaires were any 
written instruments that present respondents with a series of 
questions or statements to which they were to react either by 
writing out their answers or selecting from among existing 
answers. As stated in Dornyei (2003: 9), questionnaires can 
yield three types of data about the respondents: factual, 
behavioural, and attitudinal. In this research, the researcher 
used attitudinal type of questionnaire. Attitudinal questions 
were used to find out what people think. (4) Diary The 
research diary was one of the most important research 
methods and it was very commonly used by teachers when 
they are doing the research. The researcher’s diary contains 
information about the researcher, what the researcher does, 
and the process of research.  
 

The stages in action research can be done in several 
stages such cycle of planning, action, observation and 
reflection. Based on Kemmis and McTaggart (Burns, 1999: 
32) the first stage is developed a plan of critically informed 
action to improve what is already happening. The next stage 
is action to implement the plan. After doing action, 
observation is done to observe the effect of the critically 
confirmed action in the context of its occurance. The fourth 
stages in the classroom action research is reflection, a pahse 
reflecting effects used as the basis of further planning, 
subsequent critically confirmed action and so on, through a 
succession of stages.  

 
 In analysing the quantitative data, the researcher 

used Descriptive Statistic to analyze the mean score. 
Meanwhile, to analyze the qualitative data, the researhcers 
used interactive model of data analysis, Miles and 
Huberman Said that there are several steps included in this 
model: (1) data reduction (2) conclusion drawing and 
verification. Descriptive statistic was technique which was 
used to describe the basic feature of the data and present 
quantitative description including mean, media and 
percentage of questionnaire.  
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RESULTS AND DISCUSSION 
 

Table 2. Situation before the Research 
Problem 

indicators 
Situation before the Research % 

Productivity/ 
On- task 

1. They were lack of confident to come 
forward and express their ideas. 

2. The students did not want to do the 
task from the teacher. They did not 
interest in doing it. 

56.70% 

Level of 

Engagement 

1. Students did not give full attention in 
teaching and learning process.  

2. Students asked to go home early.  

57.14% 

Responding 1. Students became quiet when the 
teacher asked them, “Is there any 
difficulty?” or “Is there any 
question?” or “is that clear?” 

2. Students only focus on joking, 
chatting with friends and some of 
them even sleeping. So, when the 
teacher asks them about the material 
being explained “is that clear?” they 
are just ignorant. 

54.46% 

Listening 

Skills 

1. Students were lack of concentration 
to the teacher’s explanation.  

2. Students just keep quiet and say “I 
don’t know miss” when the teacher 
asked them about the material which 
was explained. 

58.04% 

Behaviour 1. Students chatted with classmate when 
teacher explained the lesson. 

2. Students disturbed their friends while 
learning activities. 

3. Students were indicated sleepy while 
learning process. 

55.06% 

Other 

Findings 

Students: 
1. Students needed to have readiness and a good 

preparation toward subject materials that 
would be given by the teacher in order to have 
background knowledge so there would be 
active interactions among them. 

2. Students needed a team to share their ideas, 
build their confidence and improve their 
understanding toward learning material. 

3. Students rarely practiced related to the 
teaching material given by teacher. Actually, 
they needed to practice what have been taught 
in order to enrich their understanding.  

 
Teacher: 
1.   The teaching method using attractive activities 

is needed. Students felt did not focus on the 
materials, kept chatting with their friends and 
some of them felt bored because they were just 
sitting and listening to the teachers’ 
explanation and finally did the task on LKS 
they had. 

2. The teacher had to make a solution that was 
she had to manage interesting teaching 
activities which could make the students felt 
comfort and engaged in the teaching activities. 
She had to make attractive and interesting 
atmosphere in teaching English subject. 

 
 Analyzing the data, we found several findings. The 
finding showed that using STAD in the process of teaching 

and learning made the students’ behaviour engagement 
improve. It can be seen from the percentage of quantitative 
data, the result of questionnaire percentage was increased as 
displayed at Table 3 and figure 1: 
 
 
 
 
 

Table 3. the Percentage of Quantitative Data 
No Indicators  Before 

The 
action 

Cycle 
1 

Cycle 
2 

Cycle 
3 

1 Productivit
y/ 

On- task 

56.70
% 

60.42
% 

65.33
% 

69.35
% 

2 Level of 
Engagemen

t 

57.14
% 

59.08
% 

65.03
% 

70.54
% 

3 Respondin
g 

54.46
% 

58.33
% 

65.03
% 

67.41
% 

4 Listening 
Skills 

58.04
% 

58.48
% 

65.48
% 

67.86
% 

5 Behaviour 55.06
% 

59.38
% 

64.43
% 

70.09
% 

TOTAL 56.28
% 

59.14
% 

65.06
% 

69.05
% 

 
 

Figure 1. Percentage of Qualitative Data on Questionnaire 

 
 

The total percentage of questionnaire before the 
action was 56.28%, meanwhile in the cycle 1 was 59.14%, 
in the cycle 2 was 65.06%, and in the cycle 3 was 69.05%. 
The improvement of the students’ behaviour engagement 
can be showed in table 4.4:  
 

Table 4. the improvement of the students’ behaviour 
engagement 

Activity Percentage Improvement 
Pretest 56.28%  
Cycle I 59.14% 2.86 
Cycle II 65.06% 5.92 
Cycle III 69.05% 3.99 
 

Based on the table 4.3, it can be concluded that 
from pre research to cycle 1 there is improvement for about 
2.86; from cycle 1 to cycle 2 there is improvement for about 
5.92; from cycle 2 to cycle 3 there is improvement for about 
3.99. Therefore, it was indicated that the students had 
significant improvement at the end of the research. Their 
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percentage of questionnaire increased from cycle 1 to cycle 
3. 

Analyzing the data, we found some occurance of 
obstacles in implementing STAD to improve students’ 
behaviour engagement which include: (1) Difficulties in 
avoiding conflict among individual which effects to 
students’ behaviour engagement in doing any activity during 
the implementation , (2) Some students are resistant from 
doing any group work activity and let others do it. (3) 
difficulties in ensuring students to consider more on 
individual pre class preparation. Such condition will 
potentially limits the students on both individual learning 
and team development.  

Michaelsen and Sweet (2008:13-25) teacher should 
ensure that students have Pre class Preparation, Lack of 
preparation will promote limits on both individual learning 
and team development. As a result, for the sake of 
effectiveness, learning by groups clearly needs students who 
are held liable for class preparation. The finding is affirmed 
by the work of Johnson, Johnson and Smith (1991) that, 
learning in small groups helps peers to work together in 
maximizing their own learning as well as the others—their 
teammates. 

However, despite all the constraints. The results of 
this research were satisfying in term of improvement of 
students’ behaviour engagement. Slavin (1994) in Nikou 
et.al (2014) said that Cooperative learning (in this context is 
STAD) is an important teaching technique as it promotes 
interpersonal interaction and co-operation among the 
students as well as eliminate negative trend of individual 
competition. On many occasions, students can explain 
problem-solving tactics to another student better than a 
teacher can, although teacher often cannot see this 
perspective. In accordance with, cooperative learning is 
considered as a mean being important to improve student 
time on task, quality, and social interaction skills. Humes 
(2015, pp7) stated “when students work in cooperative 
groups, they engage in more task-related interactions than 
peers who are working either in whole class settings or in 
untrained cooperative groups”. 

 Compared to individual learning, cooperative 
learning (one of which is STAD) have been proven able to 
lead learners to higher levels of thinking of sharing ideas 
and looking for solutions as, by which, they can see learning 
in a broader point of view (Humes, 2015, pp.8)—apprehend 
learning process openly so they will get broader perspective 
of ideas through interaction, group work, and discussion. 
The basic principle motivated this strategy is that learners 
cooperatively learn and be held liable regarding their 
teammates and their achievements. It is considered as a 
good model since it can also raise students’ motivation in 
learning through sharing and exchanging. Kittur (2016) 
stated that the STAD, as a teaching technique in cooperative 
learning, has motivated and encouraged the students to learn 
better.  

Furthermore, the result of this study shows that 
STAD also helps students to actively and enjoyably follow 
all learning activities on language learning. Specifically, 
STAD helps students to have positive productivity/on task, 
level of engagement, responding, listening skills, and 
behaviour as well as maximize the learners autonomy. 
 
CONCLUSION 

Based on the research findings and discussion 
elucidated before, on the topic of STAD to improve the 
students’ behaviour engagement, some conclusions can be 
drawn. 

1. The implementation of STAD in an English 
Language Classroom is proven able to promotes 
students’ behavioral engagement in the extent that 
it provides them with the opportunity to work in 
peer-collaboration to discuss and do the task 
mandated by their teachers as well as individual 
task to improve their own learning.  

2. In implementing STAD, specifically for the 
subjects of this study, some constraints were found 
such as the difficulties in avoiding conflict among 
individual during the work group due to the 
difference characters, resistance from several 
students to work in groups, and the difficulties to 
ensure the students to consider more on the pre-
class preparation.  
 

Accordingly, based on the research result and 
conclusion, we would like to propose some suggestions for 
English teachers, the students, school principals and other 
researchers.  

The English teachers should use innovative and more 
effective student-centered strategy.  Such strategy should 
promote meaning learning of difficult English concepts. The 
teachers could develop or adapt appropriate package for use 
with the students. A common problem with many students 
in the senior high school is their laziness towards learning 
especially in doing assignment. This study revealed that one 
effective measure teachers could use to nip this attitude of 
students in the bud is to adapt the use of concept tests at the 
beginning of every lesson. With the score been part of the 
continuous assessment. This could make them prepare 
adequately before coming to class. Another experience for 
English teacher is the student lack of attention and passive 
participation during teaching and learning.  

The study also revealed that one major remedy for 
such student’s behavior is the use of a posttest after every 
lesson. Students are being mindful of the fact that there 
would be a test after the lesson become motivated to put 
down salient points and actively carried out instructions 
given by the teachers. During lessons, they are prompted to 
seek help from peers and teacher when in difficulty, and 
encouraged to ask and response to questions during lessons. 
Therefore, it is highly recommended that teachers use 
posttest after every lessons to promote attentiveness and 
active participation of students during lessons. 
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