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Abstract- This study offers a comprehensive examination of the 

Elementary Teacher Preparation Program at Shaoxing University, 

China, aiming to shed light on its unique attributes and 

effectiveness. The research delves into various aspects of the 

program through a mixed-method approach. It combines 

quantitative surveys with qualitative interviews, including 

curriculum design, practicum opportunities, and educational 

technology integration. 

Data was collected from faculty members and undergraduate 

students, ensuring a holistic understanding of the program's 

dynamics. The instruments underwent rigorous reliability and 

validity checks to ensure the accuracy and credibility of the 

findings. Using SPSS software, data analysis unveiled key aspects 

of the program, such as its four-year duration, structured semesters 

(20 weeks per semester), and 160 credit requirements to complete 

the program. Its emphasis on on-campus and off-campus practical 

teaching experiences is central to the program's effectiveness. 

These experiences provide students with invaluable exposure to 

real classroom settings, fostering the development of essential 

pedagogical skills and classroom management techniques. 

Additionally, the study highlights the structured grading system 

utilized for evaluating student performance, ensuring consistency 

and fairness in assessment practices. The findings of this research 

contribute significantly to the understanding of teacher 

preparation programs and educational quality. This study offers 

valuable insights for educators, policymakers, and stakeholders in 

education globally. The research aims to inform and enhance 

teacher preparation practices, benefiting the education system. 

Index Terms- Teacher Preparation, Shaoxing University, Teacher 

Preparation Curriculum, Practicum 

 

I. INTRODUCTION  

In the ever-evolving landscape of global education, the role of 

adequate teacher preparation cannot be overstated (Darling-

Hammond, 2017). As nations strive to enhance their educational 

systems to meet the 21st-century demand for professional 

teachers, a critical focus lies on the quality of teachers entering the 

profession. In this context, China, with its rapidly growing 

economy and expanding educational aspirations, stands as a 

significant player (Zhao, 2016). Teachers are the cornerstone of 

every educational framework, profoundly influencing its quality. 

The changing nature of the teaching profession in the 21st century 

makes the teachers critical, and their training should be given 

much attention (Agyei et al., 2023). The significance of quality 

teacher preparation in China has become increasingly paramount 

amidst the nation’s ambitious educational reforms and rapid socio-

economic development. With a population exceeding 1.4 billion 

and a focus on innovation and global competitiveness, China 

recognizes the pivotal role of teachers in shaping the future 

generation (OECD, 2016).  

Shaoxing University, situated in the eastern province of Zhejiang, 

emerges as a notable institution dedicated to the training and 

development of teachers. Established in 1911, Shaoxing 

University has evolved into a comprehensive higher education 

institution with a solid commitment to educational excellence and 

societal advancement (Shaoxing University, n.d.). Recognizing 

the changing needs of China’s academic landscape, the university 

has continually adapted its teacher preparation program to align 

with contemporary pedagogical theories, technological 

advancements, and societal demands. Against the backdrop of 

China’s educational reforms, characterized by a shift towards 

student-centered learning, critical thinking, and interdisciplinary 

approaches, the role of teacher preparation programs in fostering 

these competencies has assumed heightened importance (Peng & 

Li, 2019). Shaoxing University’s program, therefore, stands as a 

microcosm of the broader efforts within China’s educational 

sphere to enhance teacher quality and effectiveness. In light of the 

global discourse on educational quality and equity, understanding 

the features of teacher preparation in China, mainly through 

Shaoxing University’s program lens, holds relevance beyond 

national boundaries. Darling Hammond (2000a) noted that the 

caliber of teaching manifesting in these classrooms is 

unequivocally linked to the efficacy of teacher preparation 

programs. It becomes evident that teacher quality is a paramount 

concern within the teaching community. Teacher preparation 

programs are crafted to furnish student teachers with the requisite 

https://dx.doi.org/10.29322/IJSRP.14.03.2024.p14721
http://ijsrp.org/
https://dx.doi.org/10.29322/IJSRP.14.03.2024.p14721


International Journal of Scientific and Research Publications, Volume 14, Issue 3, March 2024              195 

ISSN 2250-3153   

  This publication is licensed under Creative Commons Attribution CC BY. 

https://dx.doi.org/10.29322/IJSRP.14.03.2024.p14721    www.ijsrp.org 

knowledge and skills essential for their roles as proficient 

educators within the classroom setting.  

II. REVIEW OF RELATED LITERATURE 

 

2.1. Pre-Service Teacher Education in China 

 The Communist Party, founded in 1949, governs the People's 

Republic of China, and its educational policies are structured in 

line with the party's principles. The teacher preparation program 

is designed to adhere to the party's goals. In 1985, a law granted 

local governments in China the right to oversee basic education 

and training. In 1999, the Chinese Central Committee and the State 

Council declared they would wholeheartedly support educational 

quality and intensify reform initiatives within the education sector 

(Sezgin, 2008). Pre-service teacher education in China has 

undergone significant transformations in recent years, reflecting 

the nation's commitment to educational reform and development.  

The curriculum design and structure of pre-service teacher 

education programs in China have been a focus of research and 

discussion among scholars. According to Li and Wang (2018), 

many programs have shifted towards a more comprehensive and 

integrated approach, encompassing both theoretical coursework 

and practical experiences. This shift reflects a broader recognition 

of the importance of balancing pedagogical theory with hands-on 

teaching practice to prepare future educators effectively. A study 

by Wu and Chen (2019) found that pre-service teacher education 

programs in China typically consist of foundational courses in 

education, subject-specific training, pedagogical coursework, and 

field experiences. These components are designed to provide 

students with a well-rounded education that prepares them for the 

challenges of the teaching profession. However, there is variability 

in program structures across institutions, with some programs 

offering more flexibility for students to tailor their coursework to 

their interests and career goals (Wang & Zhou, 2019). Pedagogical 

approaches employed in pre-service teacher education programs 

in China have also been a subject of inquiry. Zhang and Zhang 

(2019) highlight the importance of constructivist approaches to 

teaching and learning, which emphasize active engagement, 

inquiry-based learning, and collaborative problem-solving. These 

approaches foster critical thinking skills, creativity, and 

metacognitive awareness among future educators. Additionally, 

differentiated instruction has emerged as a key pedagogical 

strategy in pre-service teacher education in China (Zheng & 

Zhang, 2021). Differentiated instruction seeks to meet the diverse 

needs of learners by adapting instruction, materials, and 

assessments to accommodate varying learning styles, abilities, and 

interests.  

Field experiences are essential to pre-service teacher education in 

China, offering students valuable chances to utilize their 

knowledge and skills in real classroom environments. According 

to Huang and Zhang (2019), field experiences typically include 

classroom observations, practicum placements, and student 

teaching assignments. These experiences allow students to gain 

practical experience working with diverse student populations, 

collaborating with colleagues, and reflecting on their teaching 

practices. A qualitative study by Liu and Zhang (2022) found that 

pre-service teachers in China highly value field experiences, as 

they provide opportunities for hands-on learning and professional 

growth. However, challenges such as short duration, limited 

opportunities for collaboration with mentor teachers, and 

inadequate supervisor feedback were also identified. These 

findings underscore the importance of strengthening practicum 

components in teacher preparation programs to ensure students 

receive meaningful and supportive learning experiences. 

Professional development initiatives are an integral component of 

pre-service teacher education in China, aimed at supporting future 

educators' continuous learning and growth. Mentorship programs, 

in particular, have been highlighted as effective mechanisms for 

providing personalized support and guidance to pre-service 

teachers (Xie & Chen, 2021). Mentors serve as role models and 

mentors, offering insights into effective teaching practices, 

classroom management strategies, and professional ethics. 

Furthermore, workshops, seminars, and conferences are 

commonly used to provide pre-service teachers with opportunities 

for ongoing learning and professional growth (Wang & Li, 2019). 

These professional development activities include instructional 

technology, assessment and evaluation, culturally responsive 

teaching, and classroom management. By participating in these 

activities, pre-service teachers can deepen their understanding of 

critical educational issues and learn from experts in the field. 

2.2 An Overview of Shaoxing University's Teacher 

Preparation Program 

Shaoxing University's teacher preparation program is designed to 

equip prospective educators with the knowledge, skills, and 

dispositions necessary to excel in the complex and dynamic field 

of education. Grounded in theoretical foundations and practical 

experiences, the program encompasses diverse courses, fieldwork 

opportunities, and professional development initiatives to foster 

holistic teacher development. 

 

2.2.1 Curriculum Structure and Content 

At the heart of Shaoxing University's teacher preparation program 

lies a curriculum that reflects the institution's commitment to 

educational excellence and innovation. The curriculum is 

structured to provide students with a comprehensive 

understanding of educational theory, pedagogical practices, 

subject-specific content knowledge, and practical teaching skills.  

The program is typically divided into several key components to 

cover four years, including foundational courses in education, 

subject-specific coursework, pedagogical training, field 

experiences, and opportunities for specialized study or research. 

Foundational courses cover a range of topics, such as educational 
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psychology, curriculum development, assessment and evaluation, 

classroom management, and educational technology (Wang & 

Zhang, 2020). These courses lay the groundwork for students to 

develop a deep understanding of the principles and theories that 

underpin effective teaching and learning. In addition to 

foundational coursework, students engage in subject-specific 

training tailored to their chosen teaching fields. Whether 

specializing in mathematics, science, language arts, social studies, 

or other disciplines, students acquire in-depth content knowledge 

and pedagogical strategies relevant to their future teaching 

contexts. This subject-specific training is essential for ensuring 

that future educators possess the expertise to effectively teach their 

chosen subjects and facilitate meaningful learning experiences for 

their students (Chu & Wan, 2018). Through a combination of 

coursework, seminars, and practical experiences, students learn 

various instructional strategies, assessment techniques, and 

classroom management skills. Emphasis is placed on fostering 

student-centered approaches to teaching and learning, promoting 

critical thinking, problem-solving, collaboration, and creativity 

(Guo & Zheng, 2017). Students are encouraged to reflect on their 

teaching practices, explore innovative teaching methods, and 

adapt their instruction to meet the diverse needs of learners. 

Field experiences are crucial in Shaoxing University's teacher 

preparation program, allowing students to apply their knowledge 

and skills in real-world educational settings. Through internships, 

practicum experiences, and student teaching placements, students 

gain hands-on experience working with diverse student 

populations, collaborating with colleagues, and engaging with 

parents and community stakeholders. These field experiences 

reinforce theoretical concepts learned in the classroom and allow 

students to develop their professional identities as teachers (Wu & 

Chen, 2019).  

2.2.2 Pedagogical Approaches and Instructional Strategies 

Central to Shaoxing University's teacher preparation program are 

the pedagogical approaches and instructional strategies employed 

to foster effective teaching and learning. Drawing on research-

based practices and innovative methodologies, the program 

emphasizes student-centered approaches that prioritize active 

engagement, collaboration, inquiry, and critical reflection. One of 

the primary pedagogical approaches utilized in Shaoxing 

University's teacher preparation program is the constructivist 

approach to teaching and learning. Rooted in the belief that 

learners construct their understanding of the world through active 

engagement with their environment, constructivism emphasizes 

hands-on, experiential learning experiences that promote inquiry, 

exploration, and discovery (Zhang & Zhang, 2019). Teacher 

trainers at Shaoxing University employ various constructivist 

teaching strategies, such as ‘problem-based learning,’ ‘project-

based learning,’ and ‘collaborative group work,’ to actively 

engage students in learning (Chen & Li, 2020). 

The program emphasizes using technology-enhanced instruction 

to enhance teaching and learning outcomes. With the integration 

of educational technologies such as interactive whiteboards, 

multimedia presentations, and online learning platforms, 

instructors can create dynamic and engaging learning 

environments that cater to diverse learning styles and preferences 

(Yang & Wang, 2018). Recognizing that students come to the 

classroom with diverse backgrounds, abilities, and learning styles, 

instructors strive to differentiate their instruction to meet the 

individual needs of each learner (Zheng & Zhang, 2021). This may 

involve adapting instructional materials, providing alternative 

learning pathways, or offering personalized support and feedback 

to students (Wang & Li, 2019). The program strongly emphasizes 

fostering collaborative learning communities among students. 

Through collaborative group projects, peer teaching opportunities, 

and community-based learning experiences, students learn to work 

effectively with others, communicate ideas, and build supportive 

relationships (Liu & Wu, 2017). Collaboration enhances students' 

academic achievement and fosters the development of essential 

interpersonal skills such as teamwork, communication, and 

leadership. 

2.2.3 Field Experiences and Practicum Placements 

Field experiences and practicum placements are integral 

components of Shaoxing University's teacher preparation 

program, providing students with opportunities to bridge the gap 

between theory and practice. These experiences allow students to 

gain valuable first-hand experience working with diverse students, 

collaborating among themselves, and applying theoretical 

concepts in a real classroom. The program incorporates field 

experiences throughout the curriculum, beginning with early field 

observations and gradually increasing complexity and duration as 

students progress through the program (Huang & Zhang, 2019). In 

the early stages of their studies, students engage in classroom 

observations, shadowing experienced teachers and assisting with 

classroom activities. These experiences allow students to 

familiarize themselves with the day-to-day realities of teaching 

and gain insights into effective instructional practices. 

As students advance in their studies, they have the opportunity to 

participate in more immersive field experiences, such as 

internships, practicum placements, and student teaching 

assignments (Xu & Wang, 2020). During these placements, 

students work under the supervision of mentor teachers, assuming 

increasing levels of responsibility for planning, delivering, and 

assessing instruction. This hands-on experience allows students to 

refine their teaching skills, build confidence in their abilities, and 

develop a deeper understanding of the complexities of teaching 

and learning. The program emphasizes the importance of diversity 

and inclusion in field experiences, ensuring students can work 

with students from diverse cultural, linguistic, and socioeconomic 

backgrounds (Cheng & Liu, 2021). Students develop cultural 

competence, empathy, and an appreciation for each learner's 
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unique strengths and challenges by engaging with diverse student 

populations. The teacher preparation program offers students 

opportunities for community-based learning experiences (Li & 

Wang, 2018). Faculty mentors, supervising teachers, and program 

advisors work collaboratively to ensure that students receive 

constructive feedback, reflect on their experiences, and address 

any challenges or concerns that may arise. This personalized 

support helps students navigate the complexities of field 

placements and maximize their learning opportunities. 

2.3 The Concept of Teaching Practice/Practicum and Its 

Relevance 

According to Kiggundu & Nayimuli (2009), “Teaching practice is 

a form of work-integrated learning that is described as a period 

when students work in the relevant industry to receive specific in-

service training to apply theory in practice” (p.349). In teacher 

training, engaging in teaching practice is a crucial element. To 

attain the necessary standards for qualified teacher status, a student 

teacher must undergo teaching practice to be equipped with hands-

on teaching experience under the mentorship of an experienced 

educator. Perry (2004), as cited in (Kiggundu & Nayimuli, 2009), 

states that teaching practice can take various forms based on the 

institution. Certain institutions arrange for student teachers to 

engage in teaching practice every week, some throughout a 

semester and others in concentrated blocks lasting two to six 

weeks for school experience. It is important to note that, regardless 

of the approach employed, the purpose of teaching practice is to 

integrate student teachers more thoroughly into the professional 

responsibilities of educators (Kiggundu & Nayimuli, 2009).  

 

III. METHODOLOGY  

3.1 Purpose Statement 

This study thoroughly explores the Elementary Teacher 

Preparation Program at Shaoxing University, China, explicitly 

emphasizing its distinctive features. By closely examining the 

program's unique attributes, such as its curriculum structure, 

practicum opportunities, and educational technology integration, 

the research aims to provide a comprehensive understanding of its 

design and implementation. Through this investigation, the study 

seeks to uncover the program's strengths, challenges, and potential 

areas for enhancement, thereby contributing valuable insights to 

teacher preparation and educational quality. 

 

3.2 Research Question: 

What are the key features of Shaoxing University's Elementary 

Teacher Preparation Program, and how do these features 

contribute to the program's effectiveness in preparing future 

educators for the diverse challenges of modern classrooms? 

 

3.3 Research Design 

The research employed a mixed-method design to explore the 

features of Shaoxing University's Elementary Teacher Preparation 

Program. Creswell (2008) notes that in both qualitative and 

quantitative research, descriptive surveys are administered to 

participants to collect data regarding perceptions, attitudes, 

opinions, behaviors, or characteristics, with these data considered 

primary. The choice of a survey design for this study is grounded 

in its efficiency and cost-effectiveness as a data collection method. 

To mitigate the study's limitations, probing and open-ended 

questions were employed to clarify. 

 

3.4 Population 

The population consisted of all staff members at the School of 

Teacher Education of Shaoxing University and students in the 

2022/2023 academic year. Therefore, the population included 

forty-three staff members and seven hundred and forty-eight 

undergraduate students. 

 

3.5 Sample and Sampling Procedure:  

The study at Shaoxing University involved selecting specific 

faculty members and students for research. Fifteen faculty 

members were purposefully sampled from forty-three in the 

School of Teacher Education. Sixty-five students were randomly 

chosen from a pool of 748. 

 

3.6 Data collection instruments:  

The study used a questionnaire, interviews, and observations to 

collect data. The questionnaire focused on lecturers and regular 

students, featuring closed and open-ended questions. Closed-

ended questions were chosen for their manageability in statistical 

analysis. Interviews covered various aspects, including course 

content, assessment procedures, practicum organization, and the 

impact of teacher education. The Teaching practice coordinator 

was interviewed on the department's practicum structure.  

 

3.7 Validity and reliability of the instrument 

The research instruments underwent pilot testing at Shaoxing 

University's School of Teacher Education with a reliability check 

using the Cronbach Alpha Coefficient (resulting in a value of 

0.732). Colleagues and researchers in China reviewed the 

questionnaire to check the relevance and clarity of the items for 

content validity. Experienced researchers also examined the semi-

structured interview guide and classroom observation checklist for 

input and guidance. Interviews were scheduled with participants 

at their convenient times. Transcripts were re-read by participants 

to affirm their true reflection of what they said and meant during 

the interview. 

 

3.8 Data Collection Procedures  

The researchers personally administered questionnaires to 

respondents in China, visiting offices and classrooms. 

Questionnaires were handed out and collected within two weeks, 

but some were not retrieved due to non-completion by unavailable 

respondents. The researchers' limited proficiency in Chinese was 

addressed with the help of an interpreter for respondents with low 

English proficiency. 

 

3.9 Data Analysis:  

All questionnaires were checked for accuracy and completeness 

before analyzing. Responses were then coded by assigning 

frequencies to different categories for analysis. A shortlist was 

created from open-ended question responses, and a coding scheme 

was prepared. The Statistical Package for Service Solution (SPSS) 

software was used for data analysis and summarization. The data 

underwent cleansing to identify and rectify errors before being 
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analyzed using SPSS. Results were tabulated with percentages and 

means, and discussions were based on the tabulated data. Audio 

interviews and classroom observation notes were converted into 

Word documents for qualitative data analysis using open coding. 

 

3.10 Ethical Considerations 

The researchers obtained official permission from the Dean of the 

School of Teacher Education at Shaoxing University for research 

in China. Participants actively engaged in the study by expressing 

their eagerness to participate in the questionnaire responses. 

Students were personally visited in their classrooms, where they 

were informed about the purpose and rationale of the study. Those 

who expressed interest in participating voluntarily raised their 

hands, indicating their willingness to be selected for inclusion in 

the study. Before their involvement, any concerns raised by 

lecturers and students were addressed and resolved. 

 

 

 
IV. RESULTS AND FINDINGS 

4.1 Results  

Demographic Characteristics of Respondents 

Table 1 

Background Information of the Lecturers/Teacher Trainers 

 

Variable Category Frequency Percentage 

Gender Male 7 46.67 

Female  8 53.33%  

  

  

Age 

Below 30 - - 

31-40 10 66.67 

41-50 5 33.33 

51-60 - - 

60+ - - 

  

  

Status 

Teaching Assistant   - 

Lecturer 12 60 

Associate Professor 2 13.33 

Professor 1 26.67 

  

Years of Teaching 

5 and Below 3 20 

6-10 3 20 

11-15 4 26.67 

16 and above 5 33.33 

Source: Field Data 

     The data from the table above indicates that among the 

surveyed cohort of 15 lecturers/teacher trainers, 46.67% 

comprised males, while the remaining 53.33% were females. This 

signifies a notable predominance of female educators within 

Shaoxing University, reflecting a gender imbalance in its 

academic staff composition. 

Delving deeper into the demographics, analysis of the School of 

Teacher Education's dataset reveals that a substantial majority of 

lecturers, accounting for 66.67%, fell within the age bracket of 31-

40 years. Conversely, 33.33% of the lecturers belonged to the 41-

50 age group. The absence of educators below 30 and those 

between 51-60 years and above underscores the institution's 

inclination toward a youthful faculty profile. 

Furthermore, regarding the professional status of respondents 

within the university hierarchy, it is observed that 60% held the 

rank of 'lecturer,' while 13.33% were associate professors, and 

26.67% were professors. This distribution bears a striking 

resemblance to another academic institution, indicating a 

congruence in the profiles of teacher educators across these 

establishments. Such consistency suggests the presence of quality 

educators within the School of Teacher Education, aligning with 

Taylor's (2001) assertion that the caliber of teacher preparation 

hinges significantly on the quality of its educators. 

Lastly, the data unveils that 33.33% of lecturers at Shaoxing 

University boast 16 years or more of experience as teacher 

trainers. In comparison, 26.67% possess 11-15 years of expertise, 
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and 20% have 6-10 years of teaching experience. Additionally, 

20% of respondents have accrued 5 years or less in this capacity. 

This robust distribution of experience underscores Shaoxing 

University's reservoir of seasoned educator talent, bolstering its 

capacity to deliver top-tier teacher education programs. Such 

findings resonate strongly with the observations of Cruickshank, 

Jenkins, and Metcalf (2009), who posit that the quality of teacher 

education profoundly influences the efficacy of pedagogical 

practices enacted by teachers in classrooms, thereby emphasizing 

the pivotal role played by teacher educators in shaping the 

educational landscape. 

Table 2 

Background Information of the Regular Students/Student Teachers 

 

Variable Category Freq. Percent 

(%) 

 

Gender 

Male 24 36.92 

Female 41 
78.46 

 

 

Age(in years 

15-20 13 20.00 

21-25 51 78.46 

26-30 1 1.54 

30+ 0 0.00 

 

 

Level 

First-year 8 12.31 

second year 13 20.00 

Third year 25 38.46 

Fourth-year 19 29.23 

 

School-level Train to teach 

Pre-school 11 16.92 

Primary 41 63.08 

Junior High 13 20.00 

Senior High - - 

           Source: Field Data 

 

   The data above reveals a notable dominance of female students, 

comprising 78.46% of the total, compared to male students, who 

constituted 36.92%. This trend reflects a broader societal 

inclination in China, where females tend to show more interest in 

teaching professions. At the same time, males are often drawn to 

business pursuits, which are perceived as central to China's 

economic landscape. 

Furthermore, most regular students, totaling 78.46%, fell within 

the age range of 21-25 years, with a smaller proportion (20%) in 

the 15-20 age group. Only a negligible fraction (1.54%) was aged 

between 26-30 years, with no respondents surpassing 30 years old. 

This demographic distribution suggests a promising outlook for 

the teaching profession in China, with a significant representation 

of youthful individuals indicating a potentially vibrant future. 

On a different note, data collected from Shaoxing University 

reveals the distribution of student teachers across various 

academic years. Specifically, 12.31% were in their first year, 20% 

in the second year, 38.46% in the third year, and 29.23% in the 

fourth and final year, undertaking their practicum in schools 

affiliated with Shaoxing University. This comprehensive 

representation across different academic stages demonstrates the 

study's lack of bias, ensuring that student teachers from all levels 

actively participated. Consequently, the study's findings are 

grounded in the responses provided by the entirety of the student-

teacher population. 

Moreover, the majority of regular students at Shaoxing University, 

comprising 63.08%, were undergoing training to teach at the 

Primary School level. A smaller percentage, 16.92%, were being 

prepared for preschool teaching, while 20% were focused on 

Junior High School education. Interestingly, there seems to be a 

lack of emphasis on training teachers for Senior High School level 

instruction within the School of Teacher Education at Shaoxing 

University. 
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Table 3.  

Course Content of Lecturers/Teacher Trainers 

Variable Category Freq. (%) 

 

Information for 

instructional design 

Coursebook 
14 93.33 

Website 9 60 

Online social media 7 46.67 

University Library 4 26.67 

 

 

Method of teaching 

Discussion 4 26.67 

Lecture 13 80 

Roleplay 4 26.67 

Question and Answer 
13 72.73 

 

Use of video during 

teaching and learning 

Never -  

Occasionally 6 40 

Usually 9 60 

 

Feedback on students’ 

performance 

Never 1 6.67 

Occasionally 2 13.33 

Usually 12 80 

ICT-based innovation in 

course teaching 

Yes 15 100 

No   

technological support for 

lecturers/teacher trainers 

Yes 15 100 

No   

Source: Field Data 

 

Most lecturers, 93.33%, rely on course books for instructional 

design, 60% utilize websites, and 46.67% engage with online 

social media platforms. Surprisingly, only 26.67% draw 

information from the Shaoxing University library, indicating a 

potential underutilization of this resource. 

Regarding teaching methods, majority 80% indicated that they 

like utilizing ‘lecture method’, 72.73% of lecturers prefer the 

'question and answer' approach, and 26.67% utilizing the 'Role 

Play method.' These findings contradict Eison's (2010) assertion 

regarding the dominance of the lecture method in teaching. 

Furthermore, when it comes to integrating video into the teaching 

and learning process, 60% of lecturers at Shaoxing University 

‘usually’ incorporate videos, while 40% do so occasionally. This 

aligns with the Corporation for Public Broadcasting's recognition 

of the benefits of visual aids for enhancing comprehension, 

catering to various learning styles. 

Regarding feedback provision, 80% of lecturers at Shaoxing 

University regularly offer feedback on student performance, 

underscoring a commitment to student progress monitoring and 

enhancement. 

Additionally, the data underscores a unanimous adoption of ICT-

based innovations in course teaching, with all lecturers (100%) 

affirming their utilization of technology in their instructional 

practices. This resonates with Leithwood et al. (2020) emphasis 

on integrating technological advancements into teacher education 

curricula to equip educators with the requisite skills and 

knowledge to navigate evolving educational landscapes 

effectively. 

Table 4.5  

Lecturers/Teacher Trainers Pedagogical Use of ICT 

Variable Category Freq. (%) 

Computers available in the classrooms Yes 15 100 

No - 
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Interactive whiteboards available in the 

classrooms 

Yes 12 80 

No 3 20 

Projecting system available in the classrooms Yes 15 100 

No - 
 

Digital video cameras available in the classrooms Yes 10 66.67 

No 5 33.33 

Audio devices available in the classrooms Yes 15 100 

No - 
 

Technology expertise very uncomfortable using technology - - 

fairly uncomfortable using technology - - 

fairly comfortable using technology 2 13.33 

very comfortable using technology 13 86.67 

Technological support for lecturers/teacher trainers Yes 
  

No 
  

Technological hands-on training/courses Not important at all - - 

Little important - - 

Very important 15 100 

Training/Courses in the pedagogical use of ICT 

  

  

Not important at all     

Little important 1 6.67 

Very important 14 93.33 

Using technology to prepare, explore, and develop Not important at all     

Little important     
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Very important 15 100 

Source: Field Data      

Most 80% of lecturers affirm the presence of interactive 

whiteboards in their classrooms, while only 20% indicate 

otherwise. Moreover, all 15 lecturers 100% report having a 

projecting system at their disposal. Similarly, regarding digital 

video cameras, 66.67% of lecturers possess them, with the 

remaining 33.33% lacking such equipment. However, audio 

devices are universally available, as all lecturers (100%) confirm 

their presence in classrooms, indicating a robust technological 

infrastructure within the university. 

This wealth of technological resources is recognized in the 

literature as crucial for effectively training pre-service teachers. It 

underscores the importance of viewing teacher education as the 

linchpin of national development, as emphasized by the 

Organization for Economic Cooperation and Development 

(OECD, 2005). Technological facilities are pivotal in creating a 

cohesive learning and development system for educators, ensuring 

that pre-service experiences are interconnected and conducive to 

success. 

Furthermore, the data reveals a high level of comfort and 

recognition of the importance of technology among lecturers at 

Shaoxing University. A vast majority 86.67% express feeling 

"very comfortable" using technology in their roles as teacher 

trainers, while only a small minority 13.33% report feeling "fairly 

comfortable." All lecturers unanimously agree on the vital 

necessity of technological hands-on training in the 21st-century 

teaching landscape. They emphasize the imperative nature of 

using technology for preparation, exploration, and development in 

teacher training, aligning with EDES & Winter's (2004) assertion 

that technology is reshaping education and necessitating new skills 

and strategies among educators. In line with these findings, the 

Ontario Ministry of Education (2000) underscores the importance 

of collaborative planning to integrate technology effectively into 

the teaching and learning process, highlighting the evolving role 

of educators in adapting to technological advancements. The 

findings also share much with Gyan Ayeh et al. (2024) who noted 

that, the extent to which ICT is incorporated into teaching, heavily 

relies on one’s proficiency in utilizing it. In this perspective, the 

more lectures integrate ICT, the better student teachers practice 

utilizing it. 

 

Table 4  

Lecturers/Teacher Trainers Assessment of Students 

Variable Category Freq. (%) 

 

Class assignment 15 100 

  

Assessment Categories 

Presentation 8 53.33 

End-of-semester exams 15 100 

Mid-semester exams 8 53.33 

Class attendance 15 100 

Homework 10 66.67 

University/Department General Assessment Criteria Yes 15 100 
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No    

Grading System (%)   90-100 A+ 

  80-89 A 

  70-79 B 

  60-69 C 

  ≥59 Fail 

Source: Field Data

All respondents, comprising 100% of the lecturers, acknowledged 

using class assignments, class attendance records, and end-of-

semester examinations as assessment methods. Additionally, 

53.33% integrated student presentations into classroom 

assessments, while 66.67% included homework assignments in 

their assessment criteria. Furthermore, all lecturers at Shaoxing 

University unanimously affirmed the presence of general 

assessment criteria mandated for adherence by all 

lecturers/teacher trainers. 

Shaoxing University's grading system delineates performance 

levels as follows: A+ for scores between 90-100%, A for 80-89%, 

B for 70-79%, and C for 60-69%. This grading schema signifies 

that scores ranging from 90-100% are considered excellent, while 

the minimum passing mark is 60%. Any student scoring 59% or 

below is deemed to have failed and must retake the examination 

to qualify as a professional teacher in China.  

Table 5 

Regular Student's Course of Study 

Variables Category Freq. (%) 

 

Interest in the method of teaching  

 

Discussion 33 50.77 

by lecturers Lecture  7 10.77 

Roleplay 27 41.54 

Question and Answer 16 24.62 

 

 

Source Course Reading Material 

Coursebook 43 66.15 

Website 39 60 

Ppt from lecturers 51 78.46 

Online social media 30 46.15 

University Library  26 40 

 

Clarification of Course Content 

Never  1 1.54 

Occasionally   43 66.15 

Usually  18 27.69 

Source: Field Data 

 

From the data provided, it's evident that regular students at 

Shaoxing University have varying preferences for teaching 

methods and sources of course materials. Regarding teaching 

methods, 50.77% of students express interest in "discussion," 

while 41.54% favor "role play." "Question and answer" method 

garners interest from 24.62% of students, whereas only 10.77% 

show interest in the traditional "lecture" method. Regarding 

seeking clarification on course content, 27.67% 0f students usually 
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consult their lecturers, while 66.15% o so occasionally. Only a 

small fraction 1.54% claims never to seek clarification. 

Regarding incorporating videos in teaching, 76.92% of students 

noted that lecturers usually introduce videos, with 15.38% stating 

it occurs occasionally and 7.69% indicating it never happens.  

Concerning the source of course reading materials, 78.46% of 

students obtain materials from lecturers' PowerPoint 

presentations, 66.16% from course books, and 60% from websites 

globally. Online social media accounts for 46% of materials, while 

the university library is a source for 40% of students. For 

clarification of course content, the majority (66.15%) of students 

occasionally consult their lecturers, followed by 27.69% who 

usually do, and a minimal proportion (1.54%) who never do. 

4.2 Qualitative Results on Practicum 

The Teaching practice coordinator of the School of Teacher 

Education was interviewed on on-campus and off-campus 

teaching practice arrangements and assessment procedures.  

The researchers asked the teaching practice coordinator of the 

School of Teacher Education of Shaoxing University to describe 

the department’s on-campus teaching practice. He noted the 

following words: 

Our program's on-campus teaching practice starts when 

students are in their third year. They do one week of 

classroom observation during the first semester and two 

weeks in school teaching practice in the second semester 

to understand the real classroom situation. (Teaching 

practice Coordinator, Field Interview). 

Again, he explained the off-campus teaching practice of the 

university in the following: 

Off-campus teaching practice happens when students are 

in the first semester of their final year, the fourth year 

where students are posted to affiliated practicing schools 

of Shaoxing University for twelve (12) weeks of practical 

teaching under the guidance of the mentors in the various 

placement schools (Teaching practice Coordinator, 

Field Interview). 

  He further added that  

lecturer supervises eight (8) to twelve (12) final-year 

students at least six (6) times as the assessment of their 

practicum; supervision is a core component of the 

teaching practice assessment. We also take reports from 

mentors about our students. The report covers 

professional conduct, Extracurricular participation, 

mentee-student relationships, and mentee-parent 

relationships (Teaching practice Coordinator, Field 

Interview). 

He concluded that supervision does not mean “policing,” which 

he argued is a practice in most counties. 

The qualitative findings share much with Dickson S. O. and 

Owiti1 O. R. J. (2012), who noted that school-based teaching 

practice enables trainees and university lecturers to attain the 

intended educational goals, objectives, and values. This practice is 

beneficial as it enables students to become accustomed to the 

environments they will encounter as professionals once they 

complete their training. The findings further support the accretion 

made by students in Geoffrey and Rob’s (2015) research, where 

these students noted that “we would like to have more supervised 

lessons” (p.78). Geoffrey and Rob (2015) found that student 

teachers were supervised twice, which students reported as 

insufficient. 

 

V. FINDINGS, CONCLUSION AND 

RECOMMENDATION  

 

5.1 Key Findings 

The study uncovered several key features of the Teacher 

Preparation Program at Shaoxing University, notably within the 

framework of Shaoxing University: 

1.  Teacher preparation at Shaoxing University spans four 

years, during which student teachers acquire essential 

content knowledge, pedagogical skills, lesson 

preparation proficiency, classroom management 

techniques, and valuable practicum experiences. 
2.   The teacher preparation program at Shaoxing University 

is structured around two semesters, each lasting five 

months. The first semester, spanning from September to 

January, and the second semester, from March to July, 

collectively comprise the academic year. 
3. Students must complete at least one hundred and sixty 

(160) credits across their four-year tenure before 

graduating as professional teachers. 
4. The curriculum at Shaoxing University is meticulously 

designed to integrate practical teaching experiences at 

various stages. On-campus teaching practice commences 

in the third year, with students engaging in one (1) week 

of field observation in the first semester and two (2) 

weeks of short-term in-service practice in the second 

semester, offering them firsthand exposure to real 

classroom dynamics. Subsequently, Off-Campus 

teaching practice occurs during the first semester of the 

final year (the fourth year), where students are assigned 

to affiliate practicing schools of Shaoxing University for 

twelve weeks of practical teaching under the guidance of 

mentors in different placement schools. 
5. During their practicum, each lecturer supervises a cohort 

of eight (8) to twelve (12) same-final-year students at 

least six (6) times, complemented by an assessment 

conducted by mentors at the various practicing schools, 

culminating in the evaluation of their entire practicum. 
6. The program adheres to a structured grading system: 90-

100=A+, 80-89=A, 70-79=B, 60-69=C, and 0-59=D, 

ensuring a consistent evaluation framework for student 

performance. 
 

5.2 Conclusions 

A critical analysis of the study's findings leads to the following 

conclusions: 

1.  Final-year students at Shaoxing University face 

inadequate practicum opportunities due to the limited 

duration and timing of their practice sessions, which span 

only one semester. This deficiency could hinder the 
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practical experience gained by these students, 

consequently impacting their performance as 

professional teachers when they move to the world of 

work. 
2. The curriculum needs content knowledge courses 

focused on identifying and educating individuals with 

special needs, including inclusive education, for students 

at USX. This gap in the curriculum may undermine future 

educators' preparedness to address students' diverse 

needs in inclusive classroom settings. 
3. There needs to be more content knowledge courses on 

school management and administration for student 

teachers at Shaoxing University, particularly those 

training for classroom teacher roles. This deficiency in 

training opportunities may limit students' readiness to 

assume leadership positions within educational 

institutions upon graduation. 

5.3 Recommendations 

 The research findings and conclusions suggest several 

recommendations for Shaoxing University's leadership, 

as well as other teacher training institutions and 

policymakers: 

1. Implement a 3+1 model where student teachers complete 

content knowledge and pedagogy courses within three 

years, followed by a full year of off-campus practicum at 

cooperating schools. This structure allows for a more 

focused and intensive practicum experience. 

2. Ensure that student teachers receive ample practice 

teaching hours during their practicum sessions and 

increase the number of practicing schools to reduce the 

student-teacher ratio. Exposure to diverse teaching 

environments, including different grade levels and 

student populations, should be prioritized. 

3. Enhance teaching practice supervision by facilitating 

frequent visits from university supervisors/lecturers to 

practicing schools. Provide opportunities for reflective 

sessions and feedback discussions with student teachers 

before, during, and after these visits to maximize learning 

outcomes. 

4. Integrate content knowledge courses on special and 

inclusive education into the pre-service teacher education 

curriculum. Equip student teachers with the necessary 

skills and competencies to effectively teach students with 

special education needs, aligning with global trends in 

education. 

5. Infuse the teacher education curriculum with content 

knowledge courses on school management and 

administration. This will empower student teachers with 

comprehensive knowledge and skills to assume 

leadership roles in schools, even without head teachers or 

principals. 

6. Emphasize the importance of exploring students' learning 

needs through diverse communication channels and 

techniques. Incorporate practical activities and projects 

into teacher education programs to enhance student 

teacher's ability to identify and address individual 

learning needs effectively. 

7. Prioritize diversity in teacher education programs to meet 

international standards of the 21st century. Include 

modules on media literacy, technology integration, and 

other essential skills to prepare student teachers for 

global teaching opportunities and the evolving needs of 

the century. 
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