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Abstract 

This descriptive-developmental study aimed to create contextualized instructional materials for teaching Good Manners and 

Right Conduct (GMRC) 1, aligning with the first quarter learning competencies of the Department of Education's MATATAG 

curriculum in the Philippines124. Eight purposefully selected teachers participated in the study: eight identified an essential 

learning competency that required contextualized instructional material, and five validated the content1. The resulting material was 

designed around the learning competency "Demonstrating self-confidence through the use of basic information in appropriate 

situations” (Naipakikita ang tiwala sa sarili sa pamamagitan ng paggamit ng mga batayang impormasyon sa mga angkop na 

sitwasyon)1. Content validation confirmed the appropriateness and utility of the developed contextualized instructional material 

for classroom use by the target users1. The study recommends utilizing or modifying the material for classroom instruction, 

support from school officials and stakeholders in its production, and usability testing to ensure it meets the needs and expectations 

of the intended audience1. 
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I. Introduction 

The evolving landscape of education necessitates a continuous reinforcement of core values and ethical principles to foster 

holistic student development. The teaching of Good Manners and Right Conduct (GMRC) is particularly crucial in shaping 

character. As educational methodologies integrate contemporary technology, the demand for contextually relevant instructional 

materials intensifies. Modern instructional techniques can synthesize traditional values, creating powerful learning experiences 

that enhance knowledge and the application of moral principles to diverse real-life scenarios (Brown et al., 2020). 

In the Philippines, the Department of Education is updating its K to 12 Curriculum to focus on enhancing younger students' 

fundamental skills like literacy, numeracy, and socio-emotional skills. This will be done by introducing the MATATAG 

Curriculum starting in the academic year 2024-2025 for grades 1, 4, and 7. One of the recently updated subjects in the primary 

education curriculum is Good Manners and Right Conduct (GMRC). GMRC's reintroduction as a learning area or subject is 

mandated by the Republic Act (RA) 11476, also known as the GMRC and Values Education Act of 2020. 

However, Davis (2019) identified limitations in current GMRC instructional materials, noting a lack of contextualization and 

cultural sensitivity. These materials frequently do not captivate students by connecting theoretical concepts to their daily lives. 

Hence, these deficiencies need to be corrected to create more significant and efficient educational materials that emphasize the 

significance of GMRC for comprehensive development. 

Moreover, the lack of appropriate instructional materials for teaching Good Manners and Right Conduct (GMRC) in different 

student settings is due to a failure to consider cultural relevance and adapt to evolving 
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learning conditions, as highlighted in various literature sources. An initiative is required to create tailored materials for teaching 

Good Manners and Right Conduct (GMRC) at the primary level, as suggested by Anderson (2016), Davis (2019), and Johnson 

(2021). 

Furthermore, instructional materials can significantly impact student engagement, understanding, and retention of Good 

Manners and Right Conduct (GMRC) principles ( Lee, 2019). A comprehensive analysis by Garcia et al. (2021) corroborated 

these findings, emphasizing that strategically incorporating diverse instructional materials contributes to academic achievement 

and the holistic development of ethical values among students. 

With this at hand, the study aimed to create and validate contextually relevant instructional materials for teaching Good 

Manners and Right Conduct (GMRC) in Grade 1 using the MATATAG curriculum. The findings of the study were used to 

improve, replicate, and reproduce the material for students and teachers to use in classroom teaching and learning. 

 

II. Literature Review 

A. Teaching of Good Manners and Right Conduct (GMRC) 

Evaluating relevant research emphasizing the importance of Good Manners and Right Conduct (GMRC) and curricular 

assessment is critical. Effectively teaching desirable values and promoting responsible behavior requires a comprehensive education 

of society, which can sometimes overwhelm educators and dampen their enthusiasm. Furthermore, incorporating values education 

into the school system has sparked debate, owing to the belief that religious, moral, and spiritual values should be derived from 

individual free will, acceptance, and internalization. 

Moreover, the primary objective of implementing GMRC in schools is to cultivate ideals of acceptance and tolerance 

among students. It is worth noting that individuals may learn aggressive behavior as a response to experiences of fear and 

harassment. Furthermore, failure to address bullying behavior in childhood may perpetuate into adulthood and potentially affect 

one's ability to assume leadership positions. (Pratiwi et al., 2023) 

Encapsulated by the concepts of its acronym, MATATAG prioritizes peace education and humanized education while 

equipping students with the skills necessary to overcome obstacles in everyday life and adapt. It encourages technology and 

innovation, inclusivity, supportive conditions for teachers, and positive learning settings. In compliance with Republic Act (RA) 

11476, it also incorporates Good Manners and Right Conduct (GMRC) as a separate subject. MATATAG generally prioritizes a 

learner-centric approach regarding flexibility, active citizenship, and academic performance (Estrellado, 2023). 

A comprehensive and culturally appropriate strategy is required to optimize value education instruction. This includes using 

interdisciplinary approaches, offering authentic learning opportunities, and creating an inclusive environment. Furthermore, 

Nuryadin et al. (2021) underline the necessity of understanding digital learning models such as the ADDIE model and providing 

proper training to educators to ensure they can effectively implement them. Teaching desirable values and encouraging 

responsible behavior requires a collaborative effort from educators, legislators, and society. By tackling issues in curriculum 

design, implementation, and instructional methodologies, stakeholders can work together to promote comprehensive character 

development and prepare students to contribute significantly to society. 

A systematic approach like the ADDIE Model is crucial for developing effective instructional materials (Ong, 2023). The 

Analysis, Design, Development, Implementation, and Evaluation (ADDIE) model was pivotal in various stages of the 

instructional material development process, including skills assessments, instructional material design, and seminar-workshop 

sessions for instructional material development, implementation, and evaluation. However, students exhibit low critical thinking 

and problem-solving skills in different content standards, particularly in quadratic equations, inequalities, and functions (Sulatra, J. 

2022). One plausible explanation for this deficiency could be the inadequacy of instructional materials provided by the 

Department of Education. 
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Traditionally, design and development activities in scientific education reform have focused on developing educational 

resources using different instructional models or design frameworks. Decades-long efforts have been made to match instructional 

procedures with theoretical and research-based understandings. Creating frameworks for teacher professional development has 

received equal attention to material development. This holistic approach acknowledges the interconnectedness of teacher 

development and instructional materials in promoting significant changes in teaching practices. The program acknowledges that 

educators' use of design frameworks affects their efficacy in addition to the frameworks' content. Fostering transformation in 

teaching and learning requires a broader view of design and development. (Edelson et al., 2021) 

Likewise, creating appropriate materials for teaching and learning can be significantly aided by collaborative curriculum 

design classrooms (Fisser et al., 2015). Nonetheless, Sadleret et al. (2020) highlighted that using videoconferencing tools to 

perform the job was effective, and the ability to divide the design team into smaller groups and switch between large group 

meetings and smaller group workplaces appeared to boost output. Each instructor made a significant contribution to the creation of 

innovative teaching resources. 

 

B. GMRC in MATATAG Curriculum 

Encapsulated by the concepts of its acronym, MATATAG prioritizes peace education and humanized education while 

equipping students with the skills necessary to overcome obstacles in everyday life and adapt. It encourages technology and 

innovation, inclusivity, supportive conditions for teachers, and positive learning settings. In compliance with Republic Act (RA) 

11476, it also incorporates Good Manners and Right Conduct (GMRC) as a separate subject. MATATAG generally prioritizes a 

learner-centric approach regarding flexibility, active citizenship, and academic performance (Estrellado, 2023). 

 

C. Contextualization 

A comprehensive and culturally appropriate strategy is required to optimize value education instruction. This includes 

using interdisciplinary approaches, offering authentic learning opportunities, and creating an inclusive environment. Furthermore, 

Nuryadin et al. (2021) underline the necessity of understanding digital learning models such as the ADDIE model and providing 

proper training to educators to ensure they can effectively implement them. Teaching desirable values and encouraging 

responsible behavior requires a collaborative effort from educators, legislators, and society. By tackling issues in curriculum 

design, implementation, and instructional methodologies, stakeholders can work together to promote comprehensive character 

development and prepare students to contribute significantly to society. 

A systematic approach like the ADDIE Model is crucial for developing effective instructional materials (Ong, 2023). The 

Analysis, Design, Development, Implementation, and Evaluation (ADDIE) model was pivotal in various stages of the instructional 

material development process, including skills assessments, instructional material design, and seminar-workshop sessions for 

instructional material development, implementation, and evaluation. However, students exhibit low critical thinking and problem-

solving skills in different content standards, particularly in quadratic equations, inequalities, and functions (Sulatra, J. 2022). One 

plausible explanation for this deficiency could be the inadequacy of instructional materials provided by the Department of 

Education. 

 

D. Development of Instructional Materials 

Traditionally, design and development activities in scientific education reform have focused on developing educational 

resources using different instructional models or design frameworks. Decades-long efforts have been made to match instructional 

procedures with theoretical and research-based understandings. Creating frameworks for teacher professional development has 

received equal attention to material development. This holistic approach acknowledges the interconnectedness of teacher 

development and 
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instructional materials in promoting significant changes in teaching practices. The program acknowledges that educators' use of 

design frameworks affects their efficacy in addition to the frameworks' content. Fostering transformation in teaching and learning 

requires a broader view of design and development. (Edelson et al., 2021) 

Likewise, creating appropriate materials for teaching and learning can be significantly aided by collaborative curriculum 

design classrooms (Fisser et al., 2015). Nonetheless, Sadleret et al. (2020) highlighted that using videoconferencing tools to 

perform the job was effective, and the ability to divide the design team into smaller groups and switch between large group 

meetings and smaller group workplaces appeared to boost output. Each instructor made a significant contribution to the creation of 

innovative teaching resources. 

III. Methods 

The study followed a descriptive-developmental design. Richey et al. (2005) defined developmental research as the 

systematic study of designing, developing, and evaluating instructional programs, processes, and products that must adhere to 

internal consistency and effectiveness criteria. In this case, the researchers designed and developed contextualized instructional 

materials, which were then validated by CSU-College of Education experts. 

Furthermore, it is descriptive because it determines the learning competencies the teachers prefer, which serve as the 

foundation for developing and validating contextualized instructional material for Good Manners and Right Conduct 1. 

 

A. Participants 

The participants of the study were Grade 1 teachers who were permanently assigned to Ampayon Central Elementary 

School in the Division of Butuan City for the academic year 2023 –2024. These teachers were chosen based on their 

knowledge and experience teaching ESP/GMRC and their ability to contribute valuable insights to the study. 

 

B. Data Collection 

Before conducting the study, the researchers wrote to the principal of Ampayon Central Elementary School and requested 

permission. After receiving approval from the principal, the researchers distributed the survey checklist to Grade 1 teachers to 

collect the most important learning competency that required contextualization. The researchers then created contextualized 

instructional materials based on the learning competency perceived by the teachers to be needing instructional material. Finally, the 

researchers conducted content validation with the same Grade 1 teachers to validate the developed contextualized instructional 

materials for teaching Good Manners and Right Conduct 1. 

The responses, scale, range, and interpretation assigned for each item on the selected learning competency and the result 

of content validation are shown below. 

Learning Competency Rank Listing 

Participants must provide continuous ratings on a scale ranging from 1, denoting 'very important,' to 3, indicating 

'least important.' Participants would allocate each number once across all items to maintain the continuity of the rating scale. 

 

Ranking Response 

6 Least Recommended 

5 Less Recommended 

4 Neutral 

3 Recommended 

2 Highly Recommended 

1 Very Highly Recommended 

 

The data that were gathered from the evaluation of the content was included. The mean rating per item and overall mean 

ratings were included in the computation. 

Scale Descriptive Rating 

5 Outstanding 

4 Very Satisfactory 

3 Satisfactory 

2 Fair 

1 Needs Improvement 

 

 

IV. Results 

 

Problem 1: The Learning Competency that Needs Instructional Material in Teaching GMRC 1 

The learning competency that needed instructional material in teaching GMRC 1 was anchored on the learning 
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competencies for the first quarter as stipulated in the Curriculum Guide for the MATATAG Curriculum. The eight grade 1 

teachers then selected these learning competencies from Ampayon Central Elementary School (ACES) through a researchers’ 

ranking checklist. In addition, the learning competency was identified by pointing out which learning competency obtained the 

lowest overall rating since rating 1 was the highest. 

 

Table 3 

The Identified Learning Competency 

 Learning Competencies Total Rank  

 1. Self-confidence is demonstrated through the utilization of fundamental information in 

appropriate situations. (Naipakikita ang tiwala sa sarili sa pamamagitan ng paggamit ng mga 

batayang impormasyon sa mga angkop na situwasyon) 

2. Demonstrating authenticity is shown through having good relationships with others. (Naipakikita 

ang pagiging totoo sa pamamagitan ng mabuting pakikipag- ugnayan sa kapuwa.) 

3. Respect is demonstrated through appropriate actions that value the rights enjoyed by children. 

(Naipakikita ang pagiging magalang sa pamamagitan ng mga angkop 

na kilos na nagbibigay-halaga sa mga karapatang tinatamasa bilang bata.) 

18 

 

 

 

21 

 

 

24 

1 

 

 

 

2 

 

 

3 

 

 

It can be gleaned that learning competency 1 which states “Naipakikita ang tiwala sa sarili sa pamamagitan ng paggamit 

ng mga batayang impormasyon sa mga angkop na situwasyon” garnered the highest rating among the three learning competencies 

identified by the grade 1 teachers which were followed by learning competency numbers 2 and 3 respectively. Moreover, this 

implies that learning competency 1 was selected in developing contextualized instructional material in teaching GMRC 1. 

 

Problem 2. Process of Developing Contextualized Instructional Material 

The developed contextualized instructional material for teaching GMRC 1 was crafted based on the specific learning 

competency identified by the grade 1 teachers for the subject GMRC in the 1st quarter of the MATATAG curriculum. 

Moreover, the study adapted the Department of Education’s (DepEd) module format in making the contextualized 

instructional material since it was suited to the intended users and was composed of eleven 

(11) parts: Alamin, Subukin, Balikan, Tuklasin, Suriin, Pagyamanin, Isaisip, Isagawa, Tayahin, Karagdagang Gawain, and Susi ng 

Pagwawasto. 

The first part was Alamin (What I Need to Know), which introduced the topic and provided essential concepts and 

knowledge that learners need to acquire. This was followed by Subukin (What I Know), which included an activity that aimed to 

check what the learners already know about the lesson to take, and Balikan (What’s In), which gave a brief drill or review session 

aimed at helping learners connect the current lesson with previous lessons. 

Furthermore, the fourth part was Tuklasin (What’s New), which highlighted introducing the new lesson in various ways, 

such as a story, a song, a poem, a problem opener, an activity, or a situation. After that, Suriin (What is It) briefly discussed the 

lesson, and Pagyamanin (What’s More) comprised activities for independent practice to solidify students’ understanding and skills 

of the topic. 
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In addition, the next part involved Isaisip (What I Have Learned), which contained the central ideas or takeaways from the 

module that learners need to reflect on. This was followed by Isagawa (What I Can Do), which included activities that will help 

learners apply the new knowledge or skills to real-life situations, and the Tayahin (Assessment), which provided a 5-item 

formative assessment that assessed learners’ knowledge about the topic. 

Also, Karagdagang Gawain (Additional Activities) is provided to enrich learners' knowledge or skills on the learned 

lesson, and Susi sa Pagwawasto (Answer Key) contains answers to all activities in the module. On the other hand, developing the 

content was carefully contextualized by the researchers by writing researchers’ stories and poems, utilizing realistic and 

community resources and images, and ensuring cultural 

implications to fit learners' backgrounds and interests. 

Afterward, content validation was followed, which assessed the module's impact in terms of objectives, technical quality, 

instructional quality, organization, alignment, and contextualized content. The content validators gave their comments and 

suggestions, which were the basis for revising the developed contextualized instructional material in teaching GMRC 1. 

 

Problem 3. Content Validity of the Contextualized Instructional Material 

The developed contextualized instructional material in Teaching GMRC 1 underwent content validation, focusing on six 

key indicators: objectives, technical quality, instructional quality, organization, alignment, and contextualized content. The mean 

scores obtained for each indicator were used to assess the overall effectiveness of the contextualized instructional material. 

 

Table 4 

Content Validation of Contextualized Instructional Material 

Indicator Mean Interpretation 

 
I. Objectives 4.93 Outstanding 

II. Technical Quality 5.00 Outstanding 

III. Instructional Material 4.90 Outstanding 

IV. Organization 4.95 Outstanding 

V. Alignment 5.00 Outstanding 

VI. Contextualized Content 4.97 Outstanding 

 Overall Weighted Mean 4.96 Outstanding 

Ranges of Means: 1.00-1.79 (NI); 1.80-2.59 (Fair); 2.60-3.39 (Satisfactory); 3.40-4.19 (Very Satisfactory); 4.20-5.00 

(Outstanding) 

 

V. Conclusions 

The learning competency about Naipakikita ang tiwala sa sarili sa pamamagitan ng paggamit ng mga batayang impormasyon 

sa mga angkop na situwasyon was identified, and was made as a basis for the development of the contextualized instructional 

material in teaching GMRC 1 by the teacher-participants. 

Findings revealed that the contextualized instructional material was valid in terms of content and is appropriate and valuable 

for classroom use for the intended users. 

 

Recommendations: 

The following recommendations were drawn from the conclusion: 

1. The developed contextualized instructional material may be used, modified, and replicated by Grade 1 teachers who teach 

GMRC 1 because it is highly valid. 

2. Teachers interested in making instructional materials may try to improve the aspects rated low by content validators. 

3. Usability testing may be performed on students to assess the material's usability and intuitiveness, as well as to determine 

whether it meets the needs and expectations of the intended audience. 

4. Stakeholders may assist in the production of this material. 

5. Grade 1 teachers may use the developed contextualized instructional material. 
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6. A similar study may be conducted in teaching GMRC 1, which includes more teachers as participants to compare the results, 

and the study may be replicated across other learning areas. 
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