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Abstract- Test is part of the journey of human life. There are questions, though, as to how people qualify with flying colours and 

otherwise. This research helps to describe the methods used by Melanau primary pupils to answer to the reading comprehension 

examination. Based on purposeful selection, 10 pupils were chosen from two different schools to discuss high and low Melanau primary 

pupils in choosing comprehension test strategies. The research attempts to explore the test-taking techniques used by Melanau for the 

main use of two forms of English proficiency. Verbal comments from these individuals were collected using the think-aloud protocol 

and playback sessions. The results provided strategies used by the Melanau primary pupils in answering English comprehension test in 

high and low proficiency level of pupils and how they arrived their answer. High proficiency pupils have used more strategies than low 

pupil proficiency. High proficiency Melanau participants used 21 types of strategies, seven more strategies used compared to low 

proficiency pupils who used 14 types of strategies for reading comprehension exams. In addition, the study provided an overview into 

the styles of test-taking techniques used by Melanau primary pupils, which can also be used by other English learners to answer to the 

reading comprehension examination. 

 

Index Terms- Reading comprehension test, Melanau, test-taking strategies, think-aloud protocol.  

 

 

I. INTRODUCTION 

ccording to McNamara (2000), language tests have a significant role to play in the lives of many people. The chance of finding an 

individual who did not encounter any exam is almost none, as almost every person faces the exam, and the practice would have 

influenced one direction or the other. Shohamy (2001) sets out the test-taking experience that would have been remembered for many 

years by students or those taking tests. This reflected the effect of the exam on people. Testing functions as a gateway to learning for 

learners and those who want to work at key moments. Shohamy (2001) points out that it has become the valid tool for inclusion and 

exclusion. Testing is one of the indicators that educators use to evaluate students' performance and to evaluate their own success in 

achieving their teaching objectives. Exams reveal the development of the pupils which can provide information on the success of the 

learning.  

 

There are different forms of strategies used by the examiners during the examinations regardless in foreign or second-language 

exams. The test methods as procedures that allow examiners to use the characteristics and layout of the test to gain better results in a 

sample scenario. In Malaysian context, test have been started ever since the pupils in the primary level. English is not the first language 

for the Melanau pupils but they have to answer the English examination for Ujian Pencapaian Sekolah Rendah (UPSR). Therefore, the 

study able shed the light on the issue of test-taking strategies in order to help pupils achieve their greatest potential in learning another 

language despite of English is not their mother tongue. 

 

 

II. RESEARCH ELABORATION 

The goal of the research is to study the test-taking strategies of Level 2 primary Melanau, particularly Year 5 pupils, in answering 

reading comprehension questions English Language Test. This will help shed light on the issue of developing approaches to help them 

achieve their greatest potential through learning another language, despite the fact that English is not their mother tongue. Through 

observing the test-taking techniques used, the amount of strategies used for different tasks and the appropriateness of the strategies, it is 

hoped that an awareness of the process of learning the English language will be established by the learners, particularly the Melanau 

pupils. 

A 
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III. FINDINGS AND DISCUSSION 

A. Literature Review 

There are two theories mainly underpinning this study.  They are Bachman’s (1990) and Canale and Swain’s (1980). Test taking 

strategies are known as compensatory where the test takers use them to make up some deficiency in performing the test tasks, the skills 

require to take the test or both Canale and Swain (1980) are aware that strategic competence put the focus on 'compensatory' and 'coping' 

methods. 

 

 

Bachman (1990) 

Bachman (1990) defines strategic competence as a general ability that enables an individual to generate the most effective use of 

available skills in the execution of a specific task. Strategic skill is recognised as a prevalent capacity to reason for contextual discussion 

of significance (McNamara, 2000). It includes the ability to assess and implement as part of deciding and carrying out the most effective 

means of achieving a communicative goal (Bachman, 1990). This differs from those of Canale and Swain (1980), whose idea emphasizes 

compensating for breakdowns in communication, in other words, compensatory features. Bachman (1990) presents strategic competence 

is a component of the framework that affect performance on language exam. This shown association between pupils and understanding 

pupils’ processes of how they reach on goal-setting, assessing, planning, and executing in achieving the most effective communicative 

goal. 

 

Canale and Swain’s (1980) 

Canale and Swain (1980) advocate pretty a whole and promising notion of communicative The model has efficaciously dominate the 

area for distinctly some time. Their proposed model includes three competencies which are sociolinguistic, grammatical and strategic 

competency.  The grammatical competence describes on regulations of grammar which consist of guidelines of grasp of lexical items 

and rules of morphology, syntax, sentence-grammar semantics and phonology. This included of the information of expressing 

precisely the literal which capacity of utterances. Next is about sociolinguistic competence which is use of sociocultural and discourse 

rules. Last past is strategic competence which consist of verbal and non-verbal communication techniques that can be referred to as a 

method to compensate for breakdowns in discussion owing to performance factors or insufficient expertise. It also relates to the 

ownership of "coping" strategies when confronted with inadequacies in distinct fields of expertise. 

 

B. Methodology 

This study is a qualitative study which explores and explains the test-taking strategies utilised by participants in a test situation. A 

qualitative research is descriptive in that the researcher is more concerned with process rather than the outcome or products. In other 

words, it more to explore the meaning in the context of people’s experience and how they make sense of their lives (Merriam 1988). 

Therefore, the focus in this study is the experience and the mental process that the participants go through while doing a test. It is the 

process they go through to arrive at their answers which is significance of the study. The researcher interested in discovering the 

significance that the participants add to their actions, how they view and understand circumstances and their viewpoints on specific 

issues.  

 

This study answer two research questions. The first part which provides the answer of the RQ1 – What are the test-taking 

strategies used by Level 2 primary Melanau pupils toward answering reading comprehension questions? The second part provides the 

answer of the RQ2 – How do the test-taking strategies help in improving English learners answering reading comprehension test? The 

answers are divided into three subsections; (a) Shorten the time to answer, (b) Increase the motivation of the test taker and (c) Increase 

the mark obtained for English Comprehension Test. 
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There are 6 steps in research procedure for this study. The following figure describes the research procedure in the study. 

 

Figure 1: Research procedure 

 

 
 

 

The procedure was begin with selecting 10 participants to involve in this study. 5 of the participants were high level of English 

proficiency and another 5 is low level of English proficiency. They were selected based on they grade in English comprehension test. 

Since the researcher had identified the participants, they needed to get brief on what to do during the actual study. The researcher 

informed the procedure and the reason they have been selected during the session. Any questions from the participants regarding the 

study also clarified here. The researcher informed that their information and details were confidential, and their name will be known as 

the pseudonym. The training was conducted for the participants to get them used during the actual study. The researcher made some 

note any changes that need to rectify. Should there is any amendment, and it will be done right away after the training. The actual study 

conducted after the training session has done with the participants. Individual interview with the participants was essential to clarify any 

ambiguities during the actual study. Any questions can be asked directly to the participants if the researcher felt there was doubt during 

the analysis of data. The second Research Question, which is how do the test-taking strategies help in improving English learners 

answering reading comprehension test able to be answered during this session as well. The researcher analysed the data taken from the 

participants.  

 

 

 

The processes of data analysis consist of coding the participants, identification and categorization of strategies and transcribe the data. 

 

Coding the Participants  

The focus is about the strategies and pupils’ level of proficiency. Thus, the participants will be coded according to their proficiency 

level; the low and high proficiency; male and female. This is to avoid repetition and add clarity to the data analysis process. The 

participants will be coded as follow:  

P - Participant F - Female M - Male  

L – Low proficiency H – High proficiency  

For example; P1FH means Participant 1; Female; High proficiency level of pupils. 

 

Data Transcription  

Miles and Huberman (1984) state that qualitative data possess well-grounded, rich and thick descriptions and processes taking place in 

the local contexts. Meaningful explanations could be obtained besides maintaining the flow of events in the process. Data transcription 

is the process of transcribing verbal reports verbatim. These verbal reports which were audio-taped consisted participants’ retrospective 

verbal think aloud and playback interview.  

 

 

 

 

STEP ONE:

Select the participants

STEP TWO:

Briefing the 
participants

STEP THREE:

Training of 
participants before 

study 

STEP FOUR:

Conducted actual 
study

STEP FIVE:

Focus interview with 
the participants

STEP SIX:

Analysis the data
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Identification of strategies 

There were 31 strategies identified in test-taking strategies. The researcher (x) crossed the strategies at the time TAP is being conducted. 

Each participant had 25 copies of list of strategies which were for 25 questions allocated in English Paper 013 UPSR. The main purpose 

of the study is to examine strategies utilised by test-takers in a test situation. The materials used in the study are comprehension English 

Paper 013 UPSR and checklist. In this study, comprehension English Paper 013 UPSR in 2016 was adopted based on existing multiple-

choice comprehension test. The comprehension English Paper 013 as the main instrument to obtain participants’ response.  This was to 

ensure that pupils conducting the TAP without worrying which strategies they should cross. The researcher crossed the list for them. 

 

Table 1: List of strategies 

 

(x) No Code Strategies 

 1.  G Guesses. 

 2.  CR Choose the answer through logical reasoning. 

 3.  RTP1 Returns to that section of the text alluded to in the queries. 

 4.  LCO Looks for the answer in chronological order in the passage. 

 5.  GUP Answers the question on the basis of the general understanding of the passage. 

 6.  BK Utilizes previous background knowledge. 

 7.  MPQ Matches words or phrases in the question to similar ones in the passage or the alternatives. 

 8.  KW1 Looks for certain clues or keywords in the passage on the basis of which the answer is made. 

 9.  GA Write a general answer. 

 10.  CSP Copies a sentence or part of it and pastes it as the answer. 

 11.  LCP Identified the place in the section to which the query related, and then began to search for hints 

as to the solution in the background. 

 12.  RP Give an answer focused on the memory of the passage rather than the passage itself. 

 13.  CAQ Clue from answering another question that help answer particular question. 

 14.  S Skip the question and return to it later. 

 15.  RA Stop searching for acceptable options: read alternative choices before find one that was 

considered to be right. Don't keep reading the rest of the choices. 

 16.  EL Elimination process: choosing an option, not because it was considered to be right, but because 

the others did not seem fair, appeared identical or could not be understood. 

 17.  EX Choosing an exception: suspecting that the alternative was the correct answer because it 

represented an exception or had something special about it. 

 18.  LG Being influenced by the length of the answer options. 

 19.  LO Being influenced by the location of the answer options. 

 20.  CW Common term: selecting an option because it had a term in it that was common – that's been 

used all the time. 

 21.  KW2 Keyword: arriving at an alternative because it had in it a word that appeared  to be a keyword. 

 22.  AS Association: choosing an option because it had a term in it that elicited a connection with a 

phrase in a mother tongue or in another language. 

 23.  RTP2 Read the paragraph and make a mental note of where various kinds of information are found. 

 24.  RTP3 Refer to the passage to check for or affirm the response, rather than relying solely on the 

recollection of what was in the paragraph. 

 25.  RQ1 Read the question first, so that the reading of the text is directed at seeking answers to those 

questions. 

 26.  RQ2 Read the questions second time to make sure the meaning is clearer. 

 27.  OA Come up with own answer to the questions before you look at the options that are provided in 

the test. 

 28.  EG Make an educated guess based on background knowledge or extra-textual knowledge in making 

the guess. 

 29.  CA Ready to change answer appropriately – in the case where new clues are discovered in, say, 

another item. 

 30.  OS Search an option that seems to different from the others or special. 

 31.  CIO Use the clues appearing in other items to respond to the item under consideration. 
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 32.  PO Consider the position of the option among the choices (a, b, c, or d). 

 33.  T Estimate the time needed for completing the items. 

 

 

IV. CONCLUSION 

The process of reading the test-taking included the use of both the test-taking strategies as well as the reading of the strategy. On this 

basis, the use of test-taking techniques greatly exceeds that of reading approaches, as the ability of test-takers to answer questions 

extends beyond their need to fully understand the text. It does not come as a shock that most of the comprehension that test-takers have 

when reacting to a prescribed reading test is brought about by their responses to the test questions and not by a general understanding 

based on reading the letter. The study found that the number of test-taking strategies used by high proficiency level of pupils in primary 

differ from low proficiency level although they were in the same Year 5. The high proficiency used more strategies than the low 

proficiency of pupils. The high proficiency Melanau pupils used 21 types of strategies, and that is seven more strategy types utilised 

compared to the low proficiency pupils who used 14 types of strategies in reading comprehension test. 
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