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Abstract : This mixed-methods study examines the effects of work–life balance on adult learners and the degree to which work–life 

balance principles are integrated into adult education programs in selected schools in Chingola District, Zambia. Using a convergent 

parallel design, data were collected from 120 adult learners via structured questionnaires and from 15 educators/administrators through 

semi-structured interviews and non-participant observations. Quantitative analyses employed descriptive statistics and chi-square tests 

to explore associations between demographic factors and reported work–life balance impacts. Thematic analysis of qualitative data 

illuminated institutional practices, challenges, and coping strategies. Findings indicate that work–life balance significantly affects study 

time, concentration, and attendance; major barriers include time constraints, family responsibilities, and financial pressures. While some 

institutions provide flexible scheduling, integration of online learning, counseling, and explicit policies is limited. Recommendations 

include expanding flexible and blended learning options, instituting learner support services, integrating work–life balance topics into 

curricula, and fostering employer–education partnerships. Implications for practice and policy in resource constrained contexts are 

discussed. 
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1. Introduction Adult education is central to lifelong learning, workforce development, and social inclusion. Adult learners 

often combine study with employment, family responsibilities, and community obligations, producing competing demands 

that can impede academic success and well-being. Work–life balance—the harmonious management of professional and 

personal roles—has been linked to learners’ motivation, retention, and psychological health (Greenhaus & Allen, 2011; 

Voydanoff, 2005). In Zambia’s Chingola District, a predominantly industrial urban setting, adult learners encounter unique 

socio-economic pressures that shape their ability to engage in education. This study investigates the effects of work–life 

balance on adult learners in selected adult education centers in Chingola and examines how work–life balance principles are 

integrated into program design and institutional support. 

1.1 Background of the study Global and local shifts—rising adult participation in education, increased workforce demands, and 

evolving family structures—underscore the need for adult education systems that accommodate learners’ multiple roles (Kasworm, 

2010; Merriam & Bierema, 2013). Prior research links poor work–life balance to stress, burnout, and dropout among adult learners 

(Smith & Green, 2017). Although some programs adopt flexible scheduling or online modalities, resource constraints and policy gaps 

limit comprehensive integration in many developing contexts (Mugabi, 2020; Zambian Ministry of Education, 2018). This study 

responds to the documented gap in context-specific research by focusing on Chingola District. 

1.2 Statement of the problem adult learners in Chingola juggling employment, family duties, and education face stressors that may 

undermine academic performance and persistence. Limited institutional support, inflexible scheduling, and economic constraints may 

exacerbate these effects. Without empirical evidence of how work–life balance impacts learners locally and how programs respond, 

effective interventions and policy reforms remain underdeveloped. 

1.3 Objectives of the study. The main objective is to explore the effects of work–life balance on adult learners and its integration into 

adult education programs in selected Chingola schools. Specific objectives: 

1. To examine the effects of work–life balance on adult learners’ academic performance and well-being. 

2. To assess how work–life balance is integrated into adult education programs in selected schools. 

3. To identify challenges adult learners, face balancing work, life, and education. 

4. To explore strategies adopted by education providers to promote work–life balance. 

1.4 Research questions 
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1. What effects does work–life balance have on adult learners in Chingola District? 

2. How is work–life balance integrated into adult education programs in the selected schools? 

3. What challenges do adult learners face in balancing work, life, and education? 

4. What strategies are used by adult education providers to support work–life balance? 

5. Literature review 2.1 Concept of work–life balance Work–life balance encompasses time, psychological boundaries, and 

resource allocation across work and personal domains (Clark, 2000; Greenhaus & Allen, 2011). It is contextually defined and 

shaped by cultural expectations, job demands, and social supports (Voydanoff, 2005). 

2.2 Theories and models Role Theory explains conflict and overload when multiple role expectations compete (Kahn et al., 1964). 

Boundary Theory emphasizes boundary management between roles (Ashforth et al., 2000). Work–Family Enrichment Theory 

highlights reciprocal benefits across roles (Greenhaus & Powell, 2006). Conservation of Resources and Job Demands–Resources 

models situate balance in resource gain/loss dynamics (Hobfoll, 1989; Demerouti et al., 2001). 

2.3 Adult learning and work–life balance adult learning principles (Knowles, 1980) recommend relevance, flexibility, and 

learner-centered pedagogies; these features reduce role conflict and promote persistence (Merriam & Bierema, 2013; Kasworm, 2010). 

2.4 Empirical findings Studies in developed and developing contexts confirm that poor work–life balance reduces study time, 

increases stress, and raises dropout risk (Smith & Green, 2017; Lee & Kim, 2018; Mugabi, 2020). Interventions—flexible schedules, 

online delivery, counseling—show positive effects but require supportive policies and resources. 

2.5 Gaps There is a scarcity of localized studies in Zambia examining integration of work–life balance into adult education curricula 

and institutional policies. Gendered and cultural factors influencing balance in Chingola are underexplored. 

3. Methodology 3.1 Research design A convergent parallel mixed-methods design combined quantitative questionnaires and 

qualitative interviews/observations to triangulate findings (Creswell & Plano Clark, 2018). 

3.2 Study area Chingola District, Copperbelt Province, Zambia, is an urbanizing mining district with multiple adult education centers 

serving working adults. 

3.3 Population and sampling Population: adult learners enrolled in three purposively selected adult education centers and 

educators/administrators at those centers. Sample: 120 adult learners selected via stratified random sampling (to ensure representation 

across gender, age, employment status) and 15 purposively selected educators/administrators for interviews. 

3.4 Data collection Questionnaires: structured instrument with demographics, Likert items on work–life balance effects, access to 

support, and challenges (see Appendix A). Interviews: semi-structured guide for institutional perspectives (Appendix B). 

Observations: non-participant notes on scheduling, classroom attendance, and support services. 

3.5 Data analysis Quantitative data: descriptive statistics (frequencies, percentages, means, SD) and chi-square tests to examine 

associations (e.g., employment status by reported difficulty attending classes). Qualitative data: thematic analysis following Braun and 

Clarke’s approach to identify major themes (support practices, barriers, coping strategies). Integration: triangulation in the results and 

discussion. 

3.6 Ethical considerations Ethical approval was obtained from the researcher’s institutional review board. Participants provided 

informed consent; data were anonymized and stored securely. 

4. Results 4.1 Demographic profile Table 1 summarizes respondent demographics (n = 120). 
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Table 1. Demographic characteristics of respondents (n = 120) 

Variable Category Frequency Percentage 

Gender Male 52 43.3 

 Female 68 56.7 

Age group 18–25 30 25.0 

 26–35 50 41.7 

 36–45 25 20.8 

 46+ 15 12.5 

Employment Full-time 55 45.8 

Status Part-time 40 33.3 

 Unemployed 25 20.9 

Marital Single 50 41.7 

Status Married 60 50.0 

 Divorced/Widowed 10 8.3 

    

    

    

4.2 Effects of work–life balance Respondents indicated high agreement that work–life balance affects study time, causes fatigue, and 

reduces focus. Table 2 displays response distributions. 

Table 2. Perceived effects of work–life balance (n = 120) 

Statement Strongly Agree Agree Neutral Disagree Strongly Disagree 

Affects my study time 45 (37.5%) 50 (41.7%) 15 (12.5%) 7 (5.8%) 3 (2.5%) 

Stress reduces focus 40 (33.3%) 45 (37.5%) 20 (16.7%) 10 (8.3%) 5 (4.2%) 

Work-life imbalance causes fatigue 50 (41.7%) 40 (33.3%) 15 (12.5%) 10 (8.3%) 5 (4.2%) 

Difficulty attending classes due to work 35 (29.2%) 50 (41.7%) 20 (16.7%) 10 (8.3%) 5 (4.2%) 

Family responsibilities interfere with study 40 (33.3%) 45 (37.5%) 20 (16.7%) 10 (8.3%) 5 (4.2%) 

A chi-square test showed a significant association between employment status and difficulty attending classes (χ2(4) = 12.6, p = .014), 

indicating employed learners report higher attendance difficulties. 

4.3 Integration of work–life balance in programs Respondents and staff reported partial integration across scheduling and supports 

(Table 3). 

Table 3. Integration aspects reported (n = 120) 

Integration aspect Yes No Not sure 

Flexible class schedules 70 (58.3%) 30 (25.0%) 20 (16.7%) 

Online/distance learning 50 (41.7%) 40 (33.3%) 30 (25.0%) 

Counseling/support services 45 (37.5%) 50 (41.7%) 25 (20.8%) 
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Integration aspect Yes No Not sure 

Curriculum includes WLB topics 30 (25.0%) 60 (50.0%) 30 (25.0%) 

Policies supporting family commitments 35 (29.2%) 55 (45.8%) 30 (25.0%) 

Qualitative themes: (a) Flexible scheduling is the most common institutional response; (b) Limited technological infrastructure 

constrains scalable online delivery; (c) Counseling services are ad hoc; (d) Lack of formal policies explicitly addressing learners’ 

family commitments. 

4.4 Challenges Primary challenges reported: time constraints (70.8%), family responsibilities (62.5%), financial pressures (50.0%), 

lack of flexible options (45.8%), and limited institutional support (41.7%). 

Figure 1. Challenges faced by Adult learners in balancing work and Education. 

 

 

4.5 Strategies adopted Participants described combined individual and institutional strategies: 

 Individual: time management, family negotiation, peer study groups. 

 Institutional: evening/weekend classes, occasional blended learning pilots, ad hoc study leave arrangements with employers. 

 Employer support: some employers allowed flexible hours or study leave but this was inconsistent. 

5. Discussion 5.1 Interpretation of key findings Consistent with prior studies, work–life balance significantly affects adult 

learners’ study time, attention, and attendance (Lee & Kim, 2018; Smith & Green, 2017). High prevalence of time constraints 

and family responsibilities reflects the socio-economic realities in Chingola. Partial adoption of flexible schedules 

demonstrates institutional awareness but limited infrastructure and policy frameworks impede comprehensive integration 

(Mugabi, 2020). 

5.2 Comparison with literature Findings align with Role Theory and Boundary Theory: adult learners experience role conflict and 

use boundary management strategies to cope (Kahn et al., 1964; Ashforth et al., 2000). Work–family enrichment is evident in some 

cases where workplace skills support learning, but resource limitations limit such synergies (Greenhaus & Powell, 2006). 

5.3 Implications for practice and policy Institutions should broaden flexible delivery (online/blended), formalize counseling and 

peer supports, and integrate time-management and work–life balance topics into curricula. Policymakers ought to allocate funds for 

adult education technology and incentivize employer partnerships to foster study-friendly workplaces. 
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6. Conclusions and recommendations 6.1 Summary of findings Work–life balance substantially impacts adult learners in 

Chingola. While flexible scheduling exists in many centers, deeper integration—online learning, counseling, and formal 

policies—is limited. Time, family duties, and finances are primary barriers. 

6.2 Conclusions Meaningful improvement in adult learners’ outcomes requires systemic integration of work–life balance into 

program design, institutional policy, and community and employer partnerships. Small-scale institutional adaptations are beneficial 

but insufficient without coordinated policy and resource support. 

6.3 Recommendations For schools and providers: 

1. Expand flexible and blended learning options (evening, weekend, online modules). 

2. Establish counseling, academic advising, and peer support groups. 

3. Integrate practical work–life balance modules (time management, boundary setting) into curricula. 

4. Formulate clear institutional policies to support learners with caregiving responsibilities (study leave protocols, targeted 

financial aid). For policymakers: 

5. Invest in digital infrastructure and teacher training for blended delivery. 

6. Create incentive schemes for employers to provide study-friendly arrangements. 

7. Promote cross-sector collaboration (education, labor, social services) to support adult learners. For researchers: 

8. Conduct longitudinal studies on long-term outcomes. 

9. Explore gendered differences and cultural influences on balance. 

10. Evaluate effectiveness of specific interventions (online platforms, counseling). 

6.4 Limitations The study focused on three purposively selected centers in Chingola, limiting generalizability. Self-reported measures 

may introduce response bias. Resource constraints limited the scope of observational timeframes. 
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